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ENSURING AN INDIVIDUALISED AND DIFFERENTIATED
APPROACH IN THE CONDITIONS OF A MULTI-AGE GROUP OF
PRESCHOOL EDUCATION INSTITUTION

Abstract. The implementation of a differentiated approach in the conditions
of a multi-age group of a preschool educational institution promotes the
individualisation of learning and allows to adapt the content of the educational
material to the needs of each child.

The article deals with the essence of the terms “individualisation” and
"differentiation”. The problem of the emergence and study of the category
"individualised and differentiated approach” is considered, the individualised and
differentiated approach in the views of modern scientists is revealed. The advantages
of a differentiated approach in the conditions of a multi-age group of a preschool
educational institution are revealed, technologies and tasks used in the context of
differentiated learning are highlighted. The main positions defining the essence of
the individual-differentiated approach as a means of improving the quality of the
educational process of the preschool educational institution are highlighted. The
means of improving the efficiency of formation of educational knowledge and
complex development of children are suggested. The technology of differentiated
learning is a set of organisational decisions, means and methods of differentiated
learning, covering a certain part of the educational process.

In the context of simultaneous education of children in a multi-age group, the
problem of optimal organisation of their cognitive activity, age and learning abilities
arises. The solution of this problem is facilitated by the implementation of
differentiated learning within the group, the prerequisite for which is the creation of
multilevel groups. Taking into account the level of children's cognitive abilities,
various methods of organising learning activities are used: by the degree of
complexity, by the degree of independence, by the volume. It has been proved that
the application of a differentiated approach to the teaching and education of
preschool children requires the development of an algorithm of the educator's
actions, which maximises the educational process and takes into account the
individual educational needs of preschool children.
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Higaunusak Ipuna FQpiiBHa KaHAMIAT MTeIarOT1YHUX HAYK, JOIICHT, IOISHT
Kadenpu MCUXOoNorii Ta MEeAaroriki PO3BUTKY IUTHUHHU, YMAaHCHKUU Jep KaBHUMN

nenarorivauii yuisepcuret iMeHi [1aBina Tuunnan, M. YMans, https://orcid.org/0000-
0002-8265-589X

3ABE3NEYEHHS IHANBIAY AJBHO-TU®EPEHIIHOBAHOI' O
NIAXOAY B YMOBAX PI3HOBIKOBOI I'PYIIA 3AKJIAIY
JTOMIKLIBHOI OCBITH

AHoTanisi. IMmmiemenTanis AudeEpeHIliioOBaHOTO MiAX0Ay B yMOBax
PI3HOBIKOBOT I'PYIH 3aKJIaAy JOMIKIIHFHOT OCBITH CIIPUSE 1HAUBITyasTi3allii HABYaHHS
Ta JI03BOJISI€ aIANTYBATH 3MICT HABUYAJILHOTO MaTepialy 10 MOTPEO KOXKHOT TUTHUHHU.

VY cTaTTi pO3TAAMAETHCS CYTh TEPMIHIB «IHAMBIAyamizarlisn», «audepeH-
mianis». Po3rasHyTo npobiieMy BUHUKHEHHS Ta AOCHIHKEHHS KaTeropii «1HAUBI-
nyanbHO-IU(PEPEHIIHOBAHUHN MIAX1», POSKPUTO 1HIAUBIAyaTbHO-IU(EPEHIIIHOBA-
HUW IMAXIJT B IMOMISAaX BYCHUX cydacHOCTI. Po3kpuro mepeBaru audepeHiiiiioBa-
HOTO TIIXOJy B YMOBaX pPI3HOBIKOBOI TPYNH 3akjagy JdOMIKIIBHOI OCBITH,
BUOKPEMJIEHO TEXHOJOrii ¥ 3aBHaHHs, SKI BUKOPHCTOBYIOTBCA B KOHTEKCTI
I[I/I(pepeHmHOBaHoro HaBYaHHsA. BumineHHI OCHOBHI TO3WIli, MO BU3HAYAIOTH
CyTHlCTB 1HIUBITyIbHO- AU EPEHITIHOBAHOTO nmxoz[y K 3aco0y TiJIBUIIEHHI
SKOCTI HaBYaJIbHO-BUXOBHOTO TMPOIECY JOUIKIIBHOTO HAaBYAJIBHOIO 3aKjaidy.
3anponoHOBaHO 3aco0M MIABUIICHHS €(PEKTUBHOCTI (POPMyBaHHA HaBYAIBHHUX
3HaHb 1 BCEOIUHOTO PO3BUTKY AiTeil. TexHomoris nudepeHIiiiioBaHOr0 HaBYaHHS
SBJIsIE COOOK0 CYKYITHICTh OpraHi3alliifHuX pillieHb, 3acOo0iB 1 METOMIB audepeH-
I[IHOBAaHOTO HABYAHHS, 10 OXOIUTIOIOTH IMEBHY YaCTUHY OCBITHHOTO MPOIIECY.

B ymoBax oaHOYacHOro HaBYaHHS JITE€H B PI3HOBIKOBIM TpyIl IOCTa€e
npobjieMa ONTUMAJBHOI OpraHizaiii iX Mi3HABAIBHOI MiSJILHOCTI, BIKOBHUX Ta
HAaBUYAIBHUX MOXJIMBOCTEH. BupimenHio miei mpoOnemu cropusie 3A1HCHEHHS
BHYTPIIIHBOTPYIOBOTO JH(EPEHIIIMOBAaHOTO HAaBYaHHS, OOOB’S3KOBOK YMOBOIO
SKOTO € CTBOPCHHSI PI3HOPIBHEBHUX TPYI. YPaxOBYIOUM pPIiBEHb Ii3HABAIBHHUX
MOJIMBOCTEN JIIT€H, 3aCTOCOBYIOTh PI3HI MPUHOMM OpraHizaiii HaBYaJbHOI
JISTTBHOCTI: 32 CTYNEHEM CKJIAJHOCTI, 32 CTYNEHEM CaMOCTIHHOCTI, 3a 00CSTOM.
JloBeneHo, 110 BUKOPUCTAHHS JU(EPEHIIHOBAHOTO MIiAXOAy B HaBYaHHI U
BHUXOBAHHI JIIT€H JOWKUIBHOIO BIKYy BUMarae po3poOKy aJirOpUTMY Il BUXOBATEIs,
AKUW  3a0€3MeUnTh MAaKCHMI3aIlilo OCBITHBOI'O TMPOIECY Ta BpaxyBaHHS
1HIMBIYaIbHUX OCBITHIX MOTPEO AITEH MOMIKUILHOTO BIKY.

KirouoBi caoBa: inauBigyanizaimisi, audepeHuiais, 1HIUBIAYaTbHO-
nudepeHIiiioBanuil miaxij, HaBYaIbHO-BUXOBHUH MpOLIEC, AITH AOLIKIILHOTO BIKY,
JTONMIKIJILHUM HaBYaIbHUM 3aKJIaJl, PI3HOBIKOBA rpyma.
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Introduction. The relevance of the problem lies in the conceptual position of
the modern theory of pre-school education, which is aimed at using the potential
development opportunities of each child, the formation of individual creative
abilities already at the stage of pre-school childhood. This includes "differentiation
of the educational process according to the individual inclinations, abilities, interests
and needs of each pupil, identification of talents, creation of the most favourable
conditions for self-expression, self-affirmation and self-realisation of each
individual™ [2].

In the context of multi-age groups, the issue of preserving and developing the
individuality of each child and creating individualised educational programmes has
become particularly relevant.

Literature review. The analysis of the researches and publications of the last
years shows that in the domestic and foreign psychological and pedagogical science
the problem of individual approach and differentiation of learning and mental
development of preschool children has been studied from various aspects, namely:
coverage of levels, forms and types of differentiation and their pedagogical and
methodological support (V. Bondar, V. Krutetska, O. Savchenko); identification of
limits and potential abilities of preschool children in mastering knowledge, skills,
ways of cognitive activity (O. Proskura); identification of limits and potential
abilities of preschool children in mastering knowledge, skills, ways of cognitive
activity (O. Proskura). Bondar, V. Krutetskyi, O. Savchenko); Identification of
limits and potential of preschool children in mastering knowledge, skills, ways of
cognitive activity (O. Proskura); Identification of ways to implement individual and
differentiated approach (V. Kotyrlo, O. Kononko, T. Stepanova). Among them the
leading role was given to the study and identification of general psycho-
physiological features of child development in the conditions of individual form of
education (S. Amonashvili, O. Zaporozhets, N. Menchynska); study of limits and
potential of preschool children in mastering knowledge, skills, methods of cognitive
activity (T. Taruntaeva); development of cognitive activity of preschool children (V.
Kotyrlo, O. Kononko, T. Stepanova). Taruntaeva); development of the content and
methods of diagnostics of children's and students’ development (V. Kotyrlo, S.
Ladyvir, T. Titarenko, etc.); determination of ways of managing learning activities
on the basis of an individual approach (N. Bocharova). Thus scientists have
comprehensively substantiated the necessity and possibility of optimising learning
on the basis of an individual approach to each specific subject of learning activity.

The purpose of the article is to substantiate the need to use an individually
differentiated approach in the organisation of the educational process with preschool
children. The main task of our study is to analyse the psychological and pedagogical
literature on the problem of individually differentiated approach to preschool
children.

Summary of the main material. Modern educational trends direct the
attention of teachers to the support of the individual originality of each child, to the
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study and consideration of his individual differences, to the formation of qualities
that ensure the achievement of success in life. The conceptual position of the modern
theory of pre-school education is aimed at using the potential development
opportunities of each child, forming individual creative abilities already at the stage
of pre-school childhood. The period from birth to seven years lays the foundation
for the acquisition of various specialised knowledge, skills and abilities in the future.
One of the principles of successful education and training of children in pre-school
educational institutions is to take into account the age and individual characteristics
of each child. Differentiation of learning plays a special role in the implementation
of an individual approach. It is carried out through the selection of the content of
educational materials and methods of work with preschool children due to the
peculiarities of their perception, memory, thinking, emotional and volitional sphere [3].

In pedagogy individualisation of learning is understood as the organisation of
the educational process in which the choice of methods, techniques, pace of learning
takes into account individual differences of children, the level of development of
their learning abilities, or as "a general purposeful system of studying, designing a
personality and implementing a project of its formation in the process of educational
work in a team” [4].

Individualisation of learning is the interaction of a teacher with a group of
children according to an individual model, taking into account their personal
characteristics and abilities [3].

Therefore, by individualisation of learning we mean a specific way of
organising the educational process, which provides the pedagogical principle of
implementing the content and goals of learning in accordance with the individual
differences of children.

As you know, the individual approach to education of preschool children,
raising the level of mental training of children, includes individual work of children
outside the classroom, use of various individual tasks, didactic games, etc. The
individual approach to education is implemented by the teacher's choice of special
means of activating the educational and cognitive activity of each pupil. The
requirements for mastering the studied material vary (selection of tasks of different
content and level of difficulty); forms of organising learning (collective, group,
individual); the amount and type of assistance provided to children; the pace of
mastering knowledge and skills [6].

The differentiation of learning plays a special role in the implementation of
such an individual approach. It is carried out through the selection of educational
materials and methods of work with preschool children, due to the peculiarities of
their perception, memory, thinking and speech, emotional and volitional sphere.

Differentiation of learning (Latin: differentia), a way of organising learning
activities that takes into account children's aptitudes, interests and abilities [3].

Differentiation of learning is the creation of conditions for the education of
children with different abilities and problems by organising them in homogeneous
groups.
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Differentiated approach to children's education is a transition stage from
collective to individual forms of work, which allows to work with different groups
in order to influence each child according to his individual characteristics. When
implementing a differentiated approach, an adult prefers to work with a group united
by a certain characteristic, which optimises the educational process and gives
different children the opportunity to learn and be educated according to different
programmes [4].

For many centuries the issue of differentiation has been considered in
connection with the general problem of individual approach in the process of
educational work. In pedagogy differentiation is understood as a holistic process of
personal development, taking into account the individual's abilities, inclinations,
skills and interests on the basis of creating the necessary pedagogical conditions for
the acquisition of knowledge, formation of skills and abilities in relation to their
learning level (perception of pedagogical influences). Differentiation and
individualisation as two interrelated processes have a certain positive impact on
learning outcomes. Individualisation is seen as a specific way of organising the
educational process, which provides a pedagogical principle for implementing the
content and learning objectives in accordance with the individual differences of
children.

With regard to the phenomenon of ‘differentiated approach’, we note that in
the literature it is not distinguished as an independent principle of learning and is
most often used as a synonym for 'individual approach'. Thus, in most scientific
works, the terms ‘'individual approach’ and 'differentiated approach' are considered
to be principles of learning, and individualisation and differentiation are considered
to be the implementation of these principles [6].

A differentiated approach to education is a transitional stage from collective
to individual forms of work, which makes it possible to work with different groups
in order to influence each child according to his or her individual characteristics.
When implementing a differentiated approach, an adult prefers to work with a group
united by a certain characteristic, which optimises the educational process and gives
different children the opportunity to learn and be educated according to different
programmes.

Differentiated learning technology is a set of organisational solutions, tools
and methods for differentiated learning, covering a certain part of the educational
process.

K. Shcherbakova also identifies the following types of differentiation:

1. According to abilities (general, special);

2. According to learning disabilities (levelling groups)

V. Kuzmenko proposes the basic principles of group formation on the
following grounds:

1. By desire or interest of children (in a certain type of activity, material);

2. According to the laws of psychological compatibility (not to destroy natural
groups of children, but to be included in them);
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3. According to the principles of pedagogical activity (taking into account the
child's competence in a certain sphere of life).

Differentiation can be internal or external.

Internal differentiation - creation of mixed (multi-age) groups in which
children are not initially divided by abilities, interests, inclinations; organisation of
a heterogeneous learning environment in these groups, the task of which is the
diverse development of each child; no special selection (diagnosis) of children, but
within the group each child can be given the opportunity to work on an individual
programme (tasks of varying complexity).

External differentiation - creation of homogeneous groups according to
abilities, interests, inclinations; organisation of a homogeneous environment in these
groups (work with different levels of intellectual development); organisation of
groups on the basis of selection (based on the results of control and diagnostic
sections).

Requirements for differentiated tasks

Provide tasks with several options, which makes it easier to check the tasks
after each stage of the lesson; Provide the size of the tasks so that all children can
complete them at the same time.

When differentiating tasks for preschool children, it is advisable to use the
following methods

The content is the same for the whole group and for children with a high level
- reduce the time of the task, increase the volume or complicate the method of
performance; A common task for the whole group and for children with a low level
- auxiliary materials that facilitate its implementation (visuals, samples, diagrams,
etc.); Using tasks of different content and complexity for children of all
developmental levels at one stage of the lesson; Children's independent choice of
tasks from several offered by the teacher at the stage of consolidation, etc.

Thus, when preparing differentiated tasks, the teacher must compare the
purpose and content with the level of knowledge and development of the children,
look for the commonalities in the content and nature of the tasks, without which it is
impossible to correctly determine the degree of their complexity for each level of
development of the children.

In order to use a differentiated approach successfully, the teacher should

1. Know each child well, carry out systematic psychological and educational
observation.

2. Bring learning closer to life, to the children's personal experience.

3. To activate the cognitive activity of pre-school children.

4. To provide constant mutual feedback.

5. Skillfully use encouragement.

6. It is necessary to clearly define at which stage of the lesson differentiation
IS needed, to provide variants of tasks, to choose hints as healthy support during
exercises, more difficult tasks for able children.
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7. Always remember that the system of exercises has a central place in
achieving the educational goal. Only if their type, sequence and number are agreed
upon and correspond to the nature of the material to be learnt, can high quality final
results be achieved.

Successful implementation of differentiation is possible if the teacher: 1. is
able to anticipate the difficulties the children may have in learning the material; 2.
takes into account the general and potential readiness of the children for the next
activity, i.e. level of knowledge, ability to work independently, etc.; 3. uses
differentiated tasks of individual, paired group nature; 4. carries out a thorough
prospective analysis: why the tasks are used, why they should be used at this stage
of the lesson, how the work will be continued in subsequent lessons.

Ways of successfully ensuring a differentiated approach:

- knowledge of individual characteristics;

- psychological and pedagogical research;

- activation of learning activities;

- use of children’s own experience;

- identification of phases of the lesson that require differentiation and
variability;

- skilful use of encouragement;

- reciprocity in learning;

- a variety of different tasks;

- systematicity;

- providing the volume of tasks for simultaneous completion by the children;

- correct choice of teaching materials.

Requirements for differentiated tasks:

- Offer tasks with several options, which makes it easier to check the tasks
after each stage of the lesson;

- Ensure the size of the tasks so that all children can complete them at the same
time.

When differentiating tasks for preschool children, it is advisable to use the
following methods:

- The content is the same for the whole group and for children with higher
levels

- Reduce the time of the task, increase the volume or complicate the method
of carrying it out;

- A common task for the whole group and for children with lower levels

- Use materials that facilitate its implementation (visuals, samples, diagrams,
etc.);

- Use tasks with different content.);

- use of tasks of different content and complexity for children of all
developmental levels at one stage of the lesson;
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- children's independent choice of a task among several proposed by the
teacher at the consolidation stage, etc.

Thus, when preparing differentiated tasks, the teacher must compare the
purpose and content with the level of knowledge and development of the children,
looking for the commonalities in the content and nature of the tasks, without which
it is impossible to correctly determine the degree of their complexity for each level
of development of the children. The solution of this problem is facilitated by the
implementation of differentiated learning within the group, the prerequisite for
which is the creation of multilevel groups. Taking into account the level of cognitive
abilities of children, different methods of organising learning activities are used: by
the degree of complexity, by the degree of independence, by the volume.

Differentiation according to the level of complexity involves the use of the
following tasks: those requiring different levels of generalisation and inference;
those designed for different levels of work; reproductive and creative tasks.

Differentiation by level of independence involves the use of tasks of equal
complexity but with different levels of support for each group of children. The
strongest group is given only the goal and the children find ways to achieve it on
their own; the children in the second group are given some help - the task is specified.
The task is specified by showing the solution methods, a sample, leading questions,
a diagram, a drawing, etc. Children in the third group are given the most complete
information to solve the task. Depending on the development of the children's skills
in solving cognitive tasks, information is dosed from the most complete to the least
complete.

Differentiation by volume involves tasks with the same content, but either the
volume or the time of completion is differentiated. The technology of differentiated
learning humanises the educational process and creates favourable conditions for the
full development of each child.

Research has shown that differentiation and individualisation of the
educational process create conditions for deepening knowledge and influence
children's attitudes to learning. Group work creates close contacts between the
educator and the child, as well as between the children themselves, creating more
opportunities for expressing emotional needs, cognitive interests and helping each
child. Individual forms of work allow for more effective consideration of all the
individual qualities of the child. The combination of different ways of organising the
educational process and their transitions between them act as mechanisms for
promoting each child to a higher level in his or her learning activities [6].

Differentiation and individualisation as two interrelated processes have a
certain positive impact on learning outcomes. Differentiation in pedagogy is a
holistic process of personal development, taking into account abilities, skills and
interests, based on the creation of the necessary conditions for the acquisition of
knowledge, formation of skills and abilities in relation to the level of learning.
Individualisation is seen as a specific way of organising the educational process,
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which reveals the pedagogical principle of implementing the content and learning
objectives taking into account the individual differences of children.

The implementation of an individual approach in the practical activities of
preschool institutions requires a differentiated view of the stages of psychological
and pedagogical work as a holistic system of interrelated steps:

1. Preliminary identification of individual developmental peculiarities of each
child;

2. Clarification, detailing and deepening of the information received,
identification of positive and problematic aspects of the child's development, reasons
for their occurrence;

3. Fixing the results of diagnostics in observation diaries, psychological
passports of some children, in the psychological "portrait” of the group;

4. Systematisation, generalisation and analysis of the results of the study of
individual characteristics and social situation of the child's development;

5. determination of primary and secondary individual tasks of educational
work with pupils, basic strategies of communication with their families;

6. selection of appropriate methods and techniques, forms and means of
educational work;

7. determination of variable educational contents;

8. practical implementation of an individual approach in the educational
process.

They are used to develop a set of means, forms, methods and techniques of
psychological and pedagogical influence determined in accordance with the
peculiarities of individual development of each child [3].

Scientists and practitioners today argue that the problem of individualisation
of education is best solved in a multi-age group. Such groups are becoming more
and more common. They are created due to the problems of demographic and socio-
political development of Ukraine. They are also created on purpose, because the
system of a child's stay in such a group creates excellent opportunities for
manifestation and development of his or her individuality.

The education of children in multi-age groups is based on the general
principles of preschool didactics. The educational process is organised according to
a single programme and methodology. In general, the content and methods used for
work in single-age groups can be used to some extent in multi-age groups, although
this usually requires some correction. The teacher needs to think carefully about how
best to combine joint play, observation and work by younger and older children with
the activities that predominate when working with children of the same age. The
organisation of the educational process in a multi-age group requires the teacher to
be familiar with the curriculum of all age groups, to be able to compare the
requirements of the programme with the age and individual characteristics of the
children, to be able to distribute attention correctly, to understand and see each child
and the whole group as a whole, to direct the development of the children in
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accordance with the educational tasks and opportunities. It is also worth mentioning
the specific advantages of a multi-age group: communication between younger and
older children creates favourable conditions for the formation of advanced
knowledge and mutual learning. However, this can only be achieved if the
educational process is properly organised [2].

When working with children of different ages, it is easier for teachers to move
away from the uniformity of educational work and pay more attention to
individualisation of educational methods; to pass on positive experiences of personal
relationships to younger children indirectly through older children, etc.

Nowadays the individual approach is interpreted as a psychological and
pedagogical principle, which includes the organisation of pedagogical influence in
the educational process, which is carried out in educational institutions (and also in
the family environment), taking into account the individual characteristics of the
child and his or her living conditions [5].

The conditions for the acquisition of knowledge, skills and abilities by
children of different ages may include: differentiation of children into subgroups
according to age; individualised approach to learning (taking into account the level
of individual development); use of differentiated (multi-level) programmes;
appropriate combination of collective and individual forms of learning [6].

The educational process in multi-age groups is carried out using frontal, group
and individual forms of learning.

The most rational way of organising learning in a multi-age group is to teach
a part of the programme with differentiated learning tasks for each age subgroup.
Common tasks are solved in the process of frontal learning, and tasks related to
children of a certain age are solved in classes with an age subgroup. The connection
between the two types of lessons is ensured by the way they are organised. For
example, the teacher works with one subgroup for the first half of the lesson. Or vice
versa: the lesson starts with the whole group and then the younger ones go to play
while the older ones continue to work with the teacher [1].

There is another way of organising learning - classes with an age subgroup. It
Is better able to take into account the individual characteristics of the children. The
number of organisational moments is reduced, which increases the content density
of the lesson. When a teacher works with an age group, he or she has the opportunity
to communicate with each of them, i.e. to provide an individual approach. Therefore,
the effectiveness of group teaching is much higher than in frontal teaching. It is
considered acceptable to reduce the duration of group teaching compared to frontal
teaching [4].

One of the most important tasks of pre-school education at the present stage
Is the transition from mass education to individual education. Today the task of
preschool educational institutions is to lay the foundation for the education of each
preschool child, to form the future young generation as creative personalities, to
instil in them a desire for knowledge, to teach them to acquire skills in the context
of the democratisation of society [6].
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It is impossible to prepare a modern preschooler as a developed personality
without a decisive turn of the educational process to a particular person, without
taking into account his individual characteristics and creating conditions for
development and improvement of his psychological and physiological inclinations
and abilities.

The organisation of the educational process in a multi-age group requires the
teacher to be familiar with the curriculum of all age groups, to be able to compare
the requirements of the programme with the age and individual characteristics of the
children, to be able to distribute attention correctly, to understand and see each child
and the whole group as a whole, to direct the development of the children in
accordance with the educational tasks and opportunities. However, this can only be
achieved through the correct organisation of the educational process.

The significant developmental potential of multi-age children's communities
does not work automatically, but is activated only under the condition of
pedagogically appropriate guidance by an adult. A teacher working in a multi-age
group should have knowledge of peculiarities of children's development in the
context of inter-age interactions, ability to construct (design and build) the
educational process taking into account the interaction of children of different ages,
diagnose the course of children's development and make necessary changes in the
content of education and its technologies.

Conclusions. The implementation of differentiated approach in the conditions
of preschool education contributes to individualization of learning and allows to
adapt the content of educational material to the needs of each child. The
individualized approach allows to effectively build work with different groups in
order to realize the possibility of influencing each child, developing individual
abilities and characteristics in the process of working with the team. It is about
improving the educational process in a preschool educational institution, taking into
account the individual abilities of each child, his or her academic achievements,
peculiarities of perception, thinking, imagination, temperament, etc. Implementation
of individualization and differentiation in the educational process of the preschool
educational institution requires constant work of teachers on improvement of their
professional skills, attention to the individually determined dynamics of growth of
each child, his/her personal and educational achievements, life competence, as well
as constant care for updating the material base of the group, providing manuals,
materials, diversification of the content of educational tasks and plans. Therefore,
the individualized approach to teaching has recently been studied as a means of
improving the efficiency of formation of educational knowledge and comprehensive
development of children, which is a prospect for further research.
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