
MINISTRY OF EDUCATION AND SCIENCE OF UKRAINE 

Pavlo Tychyna Uman State Pedagogical University 

Faculty of Foreign Languages 

 

 

 

 

 

 

 

 

 

 

ENGLISH LANGUAGE TEACHING 

METHODOLOGY: MODULE 4. PREPARING 

TO TEACH 3 

 

Student workbook 

  

Edition 2, revised and supplemented 

 

 

Compiled by Olena Bevz, Alla Gembaruk 

 

 

 

 

 

 

 

 

 

 

 

Uman 

Publisher «Sochinskyi М. М.» 

2024  



УДК 378.016:811.111(075.8) 

Е56 

 

Reviewers: 

 

Biletska І. О., Doctor of Pedagogical Sciences, Professor, Head of the 

Department of Foreign Languages Theory and Practice at Pavlo Tychyna Uman State 

Pedagogical University; 

Butova V. O., Candidate of Pedagogical Sciences, Senior Lecturer  at the 

Department of Foreign Languages and Methods of Teaching of Hlukhiv National 

Pedagogical University after Olexandr Dovzhenko; 

Melnyk N., І., Doctor of Pedagogical Sciences, Associate Professor, Professor 

of Foreign Languages and Translation Department, Deputy Dean of the Faculty of 

Linguistics and Social Communications at National Aviation University  

 

 

 

Recommended to print by the Scientific Board of Pavlo Tychyna Uman State 

Pedagogical University 

 (record № 22 compiled on June, 25, 2024) 

 

 

 

 

Е56 

English Language Teaching Methodology: Module 4. Preparing to Teach 3 = 

Методика навчання англійської мови: Модуль 4. Підготовка до 

викладання 3 : Student workbook / MES Ukraine, Pavlo Tychyna Uman 

State Pedagogical University, Faculty of Foreign Languages ; compilied by 

Olena Bevz, Alla Gembaruk. – Edition 2, revised and supplemented. – Uman 

: Publisher «Sochinskyi М. М.», 2024. – 264 p. 

ISBN 978-966-304-000-0 

Student workbook outlines key approaches to the development of the professional 

competence in future EFL teachers. It covers the following aspects: working with materials, 

teaching planning, error analysis and dealing with errors, testing and assessment, action 

research.  

УДК 378.016:811.111(075.8) 

 

 

 

 

 

ISBN 978-966-304-000-0                                   Bevz O., Gembaruk A., comp., 2024 



3 
 

Contents 
 

  
Contents ………………………………………………………….................... 3 
Acknowledgements …………………………………………………………... 5 
Preface ………………………………………………………………………… 6 
Unit 4.1. Working with Materials ………………………………………….. 7 

Objectives …………………………………………………………………... 8 
Assessment Specifications. Item 1 ………………………………………. 8 
Topic 1. Understanding of TLMs and their Role in EFL Teaching and 
Learning……………………………………………………………………… 

 
9 

Topic 2. A Coursebook Analysis …………………………………………. 13 
Topic 3. The Essentials of Coursebook Evaluation and Selection …… 18 
Topic 4. Authenticity of Materials and Authenticity of Tasks…………... 22 
Topic 5. Practical Ways of Making the Materials Communicative ……. 30 
Topic 6. Adaptation of Materials ……………………………………..…... 36 
Topic 7. Supplementation of Materials…………………………………… 44 
Self-assessment Checklist on Unit 4.2 Working with Materials ………. 51 
References ……………………………………………………................... 52 
Indicative Bibliography ……………………………………….................... 53 

Unit 4.2. Teaching Planning ……………………………………………….. 54 
Objectives …………………………………………………………………... 55 
Assessment Specifications. Item 2 ………………………………………. 55 
Topic 1. Reasons and needs for Planning. Planning Principles ……… 57 
Topic 2. Fundamentals of the Lesson Planning….. ……………………. 68 
Topic 3. Ways of Forming Aims, Objectives and Learning Outcomes of 
a Lesson/Lessons Sequence…………………………………………... 

 
72 

Topic 4. Stages of a Lesson. Activities and Resources for Different 
Stages of a Lesson……………………………………………………….... 

 
78 

Topic 5. Contemporary Approaches to Lesson Planning…................... 83 
Topic 6. Lesson Plan Design …………………………………………...… 92 
Topic 7. Lesson Plan Evaluation…...…………………………………….. 101 
Self-assessment Checklist on Unit 4.1 Teaching Planning……………. 109 
References ……………………………………………………................... 110 
Indicative Bibliography ……………………………………….................... 111 

Unit 4.3. Error Analysis and Dealing with Errors………………………. 112 
Objectives …………………………………………………………………... 113 
Assessment Specifications. Item 3 ………………………………………. 113 
Topic 1. Sources and Reasons Involved in Making errors ……………. 114 
Topic 2. Types of Mistakes ……………………………………………….. 116 
Topic 3. Understanding of Correction. Fluency and Accuracy ……….. 125 
Topic 4. Brief Overview of Common Ways of Giving Feedback ……… 130 
Topic 5. Ways of Dealing with Errors during Accuracy and Fluency 
Development Activities. Correction Techniques for Spoken Errors ….. 

 
133 



4 
 

Topic 6. Monitoring Speaking. Delayed Correction Techniques for 
Spoken Errors …................................................................................... 

 
138 

Topic 7. Ways of Dealing with Errors in Writing………………………....  145 
Self-assessment Checklist on Unit 4.3 Error Analysis and Dealing with 
Errors …………………………………………………………………... 

 
152 

References ……………………………………………………................... 153 
Indicative Bibliography …………………………………………………….. 154 

Unit 4.4. Testing and Assessment ……………………………………….. 155 
Objectives …………………………………………………………………... 156 
Assessment Specifications. Item 4 ………………………………………. 156 
Topic 1. The Notion of Assessment ………………………….................. 157 
Topic 2. Test Types. Basic Principles of Language Assessment and 
Testing ………………………………………………………………………. 

 
163 

Topic 3. What Makes a Good Reading Test ……………………………. 170 
Topic 4. What Makes a Good Listening Test …………………………… 184 
Topic 5. Assessing Spoken Production and Spoken Interaction ..……. 199 
Topic 6. Assessing Written Production ………………………………….. 205 
Topic 7. How to Do Informal Testing …………………………................ 210 
Self-assessment Checklist on Unit 4.4 Testing and Assessment ……. 220 
References ……………………………………………………................... 221 
Indicative Bibliography ……………………………………….................... 222 

Unit 4.5. Action research…………………………………………………… 223 
Objectives…………………………………………………………………… 224 
Assessment Specifications. Item 5……………………………………….. 224 
Assessment Specifications. Item 6……………………………………….. 225 
Topic 1. Understanding Teacher research and its varieties…………… 226 
Topic 2. Action Research as a Way to Success in the Profession of 
Teaching…………………………………………………………………….. 

230 

Topic 3. Classroom Issues and Research Questions …………………. 234 
Topic 4. Categories of Research Questions ……………………………. 237 
Topic 5. Planning Teaching Research ………………………………….. 241 
Topic 6. Collecting Data ………………………………………………….. 245 
Topic 7. Analysing, Interpreting and Presenting Data …………………. 251 
Topic 8. Sampling in Action Research. Reporting Action Research. 
Action Research Quality and Ethics……………………………………… 

 
256 

Self-assessment Checklist on Unit 4.5 Action Research…………….. 262 
References …………………………………………………………………. 263 
Indicative Bibliography ……………………………………………………. 264 

  
 

  

https://moodle.dls.udpu.edu.ua/mod/assign/view.php?id=151798
https://moodle.dls.udpu.edu.ua/mod/assign/view.php?id=151799
https://moodle.dls.udpu.edu.ua/mod/assign/view.php?id=151799


5 
 

Acknowledgements 
 

A lot of the materials this workbook contains are the results of work of 
team members of a joint project of Ministry of Education and Science of Ukraine 
and British Council Ukraine New Generation School Teacher (NGST): Olena 
Zmiievska (Vinnytsia State Pedagogical University), Larysa Kalinina, Inna 
Samoylyukevych (Zhytomyr Ivan Franko State University), Olga Goncharova, 
Tetiana Konovalenko (Bogdan Khmelnytsky Melitopol State Pedagogical 
University), Olena Taran (Nizhyn Gogol State University), Igor Romanyshyn 
(Vasyl Stefanyk Precarpathian National University), Oksana Zabolotna (Pavlo 
Tychyna Uman State Pedagogical University), Nataliia Tuchyna, Ihor Kamynin 
(H.S. Skovoroda Hharkiv National Pedagogical University), Kateryna Khudyk 
(Yuriy Fedkovych Chernivtsi National University).  

Special thanks to Viktoriia Ivanishcheva, Project manager (English 
language) British Council, Rod Bolitho, consultant (Great Britain), Sasha 
Shalenko, Consultant (Ukraine) who guided and supported the Project team 
throughout 2013 – 2019.   

 

 

 

 

 

 

 

 

 

 

 

 

  



6 
 

Preface 

 
Module 4 Preparing to teach 3 of the methodology course includes five 

units: 
 Unit 4.1 Working with Materials  
 Unit 4.2 Teaching Planning 
 Unit 4.3 Error analysis and Dealing with Errors 
 Unit 4.4 Testing and Assessment. 
 Unit 4.5 Action Research 

The aim of the module is:  
to enable students to: 

• plan lessons in accordance with the curriculum requirements and 
contemporary approaches to learning and teaching 

• evaluate, select, adapt and supplement teaching materials that suit their 
future teaching and learning context 

• recognise the value of action research as a professional development tool 
and to raise students’ awareness of: 

• reasons behind learners’ errors and effective ways of dealing with them 

• key principles of language testing and assessment and of their practical 
classroom applications. 

As a result of learning on this module, students should demonstrate the 
ability to:  

• design lesson plans for use with a specific group of learners 

• evaluate course books for a specific learning/teaching context  

• select existing tests and design new ones for assessing learners’ progress 
and achievement 

• assess and evaluate learners’ reading, listening, speaking and writing 
using set criteria 

• identify different types of errors in learners’ spoken and written language 
and deal with them appropriately.  

• plan, try out, report on and make use of the results of an action research. 
Each unit within the module is marked by a similar structure, number of 

hours allocated for contact study (18) and self-study (12). The beginning of 
each unit gives students a clear understanding of its assessment 
specifications: the description of the item for assessment and assessment 
criteria. Self-assessment check list sums up students’ work on the unit and 
identifies areas they can already do as well as areas which require further 
consideration.  
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Unit 4.1. Working with Materials 
 

Objectives: 
By the end of the unit, you will be aware of:  

• reasons and needs for adaptation and supplementation of materials 

• a range of ways and means of adaptation and supplementation 

• the existing criteria for the evaluation and selection of coursebooks, texts 
and activities 

and will be able to: 

• apply the existing criteria for the evaluation and selection of 
coursebooks, texts and activities for a specific learning and teaching context 

• understand the relationship between a teacher, a learner and materials.   
 

 
Assessment Specifications 

 
Year ____________ 
Module 4. Preparing to Teach 3 
Item 1: Unit Coursebook Evaluation 
Name and Surname________________________ Group ______ 
 
Portfolio Item 1  
Evaluate a unit from a coursebook for a specified educational context 
(secondary school, grade …) according to the set criteria. Write a report (250-
300 words), justifying your decisions and giving evidence that this unit 
suits/does not suit learners’ needs and the requirements of the curriculum. 
● Submit it with accompanying materials (a copy of the evaluated unit)  

• Prepare PowerPoint presentation of your report using “Dos&Don’ts Doc” 
and presentation tips. 

• Present it in class. 
 

Assessment criteria  
 

Weighting  

Task fulfilment (relevance, number of words) 
 

5% 

Evidence of understanding and using the materials 
evaluation criteria 

15% 

Total 
 

20% 
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Topic 1. Understanding of TLMs and their Role in EFL Teaching and 
Learning 
 

Objectives: 
 
By the end of the session, you will have a developed understanding of TLMs, 
their types and role for EFL teaching and learning. 
 

 
Lead-in  
Decode the acronym TLM. 
In pairs, discuss the following questions: 

 What things do you and your teacher use in the class to help you learn?  
 What is the difference between teaching and learning materials? Give 

examples of teaching and learning materials.  
Give feedback. 
 
Useful information: 

Teaching materials are the aids used by the teacher to help him/her in 
teaching his/her lesson effectively.  
 
Learning materials are the aids used by the learner to help him/her learn 
effectively.  
Both teaching and learning materials can be big or small.  
The teaching and learning materials can be bought or made easily by both 
the teacher and the students. 
 
Instructional Materials, also known as Teaching/ Learning Materials 
(TLM) are any collection of materials including animate and inanimate objects 
and human and non-human resources that a teacher may use in teaching 
and learning situations to help achieve desired learning objectives. 
 

Taken from: https://en.wikipedia.org/wiki/Instructional_materials  

 
1.1. Types of TLMs 
 
1.1.1. Brainstorming 
Make up the list of at least 20 TLMs used in EFL classroom 

 
 
 
 
 
 

https://en.wikipedia.org/wiki/Instructional_materials


10 
 

Share your ideas to make the consolidated list of TLMs. 
 
1.1.2. Categorising 
Classify TLMs from the consolidated list on their types. Think of the heading to 
each type. 
Share your ideas by presenting your TLMs classification. 
Compare it with the commonly accepted in EFL methodology classifications. 
 
Classification 1 
 

Prints Textbooks, pamphlets, handouts, study guides, manuals 

Audio Cassettes, microphone 

Visuals Charts, real objects, photographs, transparencies 

Audiovisuals 
Slides, tapes, films, filmstrips, television, video, 
multimedia 

Electronic 
Interactives 

Computers, graphing calculators, tablets 

 
Taken from: 

https://en.wikipedia.org/wiki/Instructional_materials#Evaluation_of_instructional_materials 

 
Classification 2 
 

Types of instructional materials 
Traditional resources include any textbooks and workbooks used in the 
classroom. For example, language arts classrooms almost always have 
literature textbooks, writing textbooks, and even vocabulary and spelling 
workbooks. In addition to these, traditional resources also include any 
supplemental reading material, like novels or poems outside of the textbook. 
Graphic organizer is any type of visual representation of information. 
Diagrams, charts, tables, flow charts, and graphs are all examples of graphic 
organizers. In language arts, Venn diagrams and plot diagrams are clear 
instructional tools to use when comparing or analysing events in a piece of 
literature. All of these graphic organizers allow students to physically see 
relationships between ideas. This is imperative for learning, especially for 
students who are more visually oriented. Seeing a clear relationship is always 
easier than an abstract idea in your mind. 
Teacher-Made Resources include anything that teacher creates, like HOs, 
worksheets, quizzes, tests, and projects. Many of them use for assessment 
in class or throughout the unit to see how students are getting in. 

 
Taken from: https://study.com/academy/lesson/instructional-materials-definition-examples-

evaluation.html#transcriptHeader 

https://en.wikipedia.org/wiki/Filmstrip
https://en.wikipedia.org/wiki/Instructional_materials#Evaluation_of_instructional_materials
https://study.com/academy/lesson/instructional-materials-definition-examples-evaluation.html#transcriptHeader
https://study.com/academy/lesson/instructional-materials-definition-examples-evaluation.html#transcriptHeader
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Sample self-assessment checklist 

 
Unit 4.1. Working with Materials 
 

Now that I have completed this Unit, I can without 
difficulty 

to 
some 
extent 

not at 
all 

• apply agreed criteria in order to select 
textbooks and other materials for a specific 
teaching/learning context 

   

• supplement and adapt materials in line with 
students’ needs and learning/teaching 
context 

   

• evaluate the results of supplementation and 
adaptation (self- and peer-assessment 

   

 
 
 
 
 
 
  



52 
 

References 
 
Instructional materials. Available from: 
https://en.wikipedia.org/wiki/Instructional_materials 
Tandlichová, E.  EFL coursebook in learner-centred learning and teaching. 
Available from: https://www.phil.muni.cz/angl/thepes/thepes_01_16.pdf  
Tomlinson, B. (2011). Materials Development in Language Teaching. 
Cambridge: Cambridge University Press. 2nd edition. 
Richards, Jack C. (2007). Curriculum Development in Language Teaching. 
Cambridge: Cambridge University Press. 
Cunningsworth, A. (1995). Choosing your cousebook. Oxford: Heineman. 
The British Council TKT Essentials.  Available from: 
https://www.britishcouncil.ph/teach/courses/tkt-essentials 
Authentic assessment toolbox. Available from: 
http://jfmueller.faculty.noctrl.edu/toolbox/tasks.htm 
Gail K. Oura.  Authentic task-based materials: bringing the real world into the 
classroom. Available from: 
http://www.esoluk.co.uk/calling/pdf/Authentic_Task_Based_Materials.pdf 
Authentic speaking tasks for the world languages classroom with extempore. 
Available from: https://extemporeapp.com/2015/12/20/authentic-tasks-and-
assessments-for-the-world-languages-classroom-with-extempore/ 
Scrivener, J. (2015, January). Demand High Teaching. The European Journal 
of Applied linguistics and TEFL, p .47– 58. Available from:   
https://demandhighelt.files.wordpress.com/2015/01/ejal-article-demand-high-
learning-jim-scrivener.pdf   
Tim Falla, Paul A Davis. Solutions Elementary. Student’s book. Oxford 
University Press. 
Карп’юк О. Англійська мова:  підручник для 6-го класу загальноосвітніх 
навчальних закладів. Тернопіль: Либра Терра, 2014. 225 с. 
Несвіт А. М. Англійська мова (6-й рік навчання): підручник для 6-го класу 
загальноосвітніх навчальних закладів. Київ: Генеза, 2014. 224 с. 
Биркун Л. В. Наша англійська: підручник для 6-го класу загальноосвітніх 
навчальних закладів. Київ: Освіта, 2006. 208 с. 
Donald H. Chanda, Sonnile N. A. Phiri, D. C. Nkosha.Teaching and learning 
materials analysis and development in basic education. Available from: 
http://www.ketabton.com/bookfile/1384 
Harmer, J. (2007). Planning Lessons. The Practice of English Language 
Teaching. Longman. 
  

https://en.wikipedia.org/wiki/Instructional_materials
https://www.phil.muni.cz/angl/thepes/thepes_01_16.pdf
https://www.britishcouncil.ph/teach/courses/tkt-essentials
http://jfmueller.faculty.noctrl.edu/toolbox/tasks.htm
http://www.esoluk.co.uk/calling/pdf/Authentic_Task_Based_Materials.pdf
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://extemporeapp.com/2015/12/20/authentic-tasks-and-assessments-for-the-world-languages-classroom-with-extempore/
https://demandhighelt.files.wordpress.com/2015/01/ejal-article-demand-high-learning-jim-scrivener.pdf
https://demandhighelt.files.wordpress.com/2015/01/ejal-article-demand-high-learning-jim-scrivener.pdf
http://www.ketabton.com/bookfile/1384


53 
 

Indicative Bibliography  
  
Ніколаєва С. Ю. Методика викладання іноземних мов у середніх 
навчальних закладах. К.: Ленвіт, 2002. 332 c. 
Grant, N. (1988). Making the Most of Your Textbook. New York: Longman.  
Harwood, N. (ed.) (2010). Materials in ELT: Theory and Practice.  Cambridge: 
Cambridge University Press.  
McGrath, I. (2002). Materials Evaluation and Design for Language Teaching. 
Edinburgh: Edinburgh University Press.  
Tomlinson, B. (ed.) (2011). Materials Development in Language Teaching.  
Cambridge: Cambridge University Press. 2nd edition. 
 
 
 
 
 
 
 
 
  



54 
 

 

 

 

 

 

 

 

 

 

 

 

MODULE 4. PREPARING TO TEACH 3 
 

UNIT 4.2. TEACHING PLANNING 

 

  



55 
 

Unit 4.2. Teaching Planning 
  

Objectives:  
By the end of the unit, you will be aware of:  

• the practical, educational and developmental value of planning for both 
teachers and learners 

• different factors influencing planning 
and will be able to: 

• interpret a curriculum or a syllabus and consider it while planning a 
lesson or a lesson sequence 

• set aims, objectives and learning outcomes of lesson sequences and 
lessons appropriately 

• distribute language activities within a lesson or a lesson sequence 
according to the stages of skill development  

• select appropriate activities for different stages of a lesson and link them 
with each other 

• select different materials and resources to support learning 

• use ways of ensuring the communicative and integrated character of a 
lesson 

• integrate homework into a teaching and learning plan  

• anticipate problems with the implementation of a lesson plan and 
consider possible ways of dealing with them 

• critically evaluate readily available lesson plans. 
 

 
 

Assessment Specifications 

Year ____________ 
Module 4 Preparing to Teach 3 
Item 2: Lesson Plan 
Name and Surname________________________ Group ______ 
 
Portfolio Item 2  
Individually, design a lesson plan for your school experience context using a 
suggested model. Make sure your lesson plan meets the following 
requirements:  

• correlation between objectives, activities and learning outcomes 

• the communicative and integrated character of the lesson 

• differentiation of strategies to be used to meet learners’ individual needs 

• integration of homework into the lesson plan. 
 

Submit your lesson plan with accompanying materials if any.  
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Assessment criteria  Weighting  

Task fulfilment (lesson plan submitted, model observed, 
teaching context identified, deadline met) 

5%  

Evidence of correlation between objectives, activities and 
learning outcomes 

5%  

Evidence of communicative and integrated character of the 
lesson 

5% 

Evidence of the differentiation of strategies to be used to 
meet learners’ individual needs 

5% 

Total  20%  

  

Use the suggested template.  

Group: 
 

Date: Time: No of students: 

Description of 
Learners 

 

Topic  

Lesson #  

Timetable fit  

Learning 
Objectives 

  

Context, 
location and 
time 

 

Materials and 
References 

 

Anticipated 
problems and 
solutions: 

 

 

Time Stage/ 
activity 
name (if 
possible) 

Purpose Teacher’s 
activity, 
including 
wording 
 

Students’ 
activity, 
including 
expected 
answers and 
keys In

te
ra

c
ti

o
n

 

P
a

tt
e

rn
 

Materials 

       

       

       

       

Additional possibilities: 
 
 

Homework/Further Work: 
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Topic 1. Reasons and Needs for Planning. Planning Principles 

 

Objectives: 
By the end of the session, you will be aware of: 

• the main reasons for planning a lesson 

• some basic planning princilples 
and will be able to analyse a lesson plan in terms of principles it is based 
on. 

 

1.1. Experience of planning  
Think of your microteaching experience and discuss the following questions: 
 

 How did you plan your part of a lesson? 
 How helpful was your plan? Why? 

 
Make a list of ideas and share them with the class. 
Decide on 3 interesting ideas and give reasons in each case. 
 

 
 
 
 
 
 
 
 
 
 
 

 
1.2. The importance of lesson planning 
Watch the video “Lesson Planning – Part 1 – Why do we plan lessons?” 

Available from:  https://www.youtube.com/watch?v=MD3VNkxC6AI 

Answer the questions: 
 What is the importance of lesson planning in speaker’s opinion? 
 Do you agree or disagree to his ideas? Why? 

 
Complete the spider gram with your ideas. You may add or change the circles 
or the verbs. 
 
 

https://www.youtube.com/watch?v=MD3VNkxC6AI
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Share your ideas (one group at a time) and make a collective spider gram on 
the board.  
Compare your spider gram with the key version.  
 
1.3. Planning principles 
Read your article about basic planning principles.  
Fill in the table in relation to the texts read. 
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Text A 
 

The two overriding principles behind good lesson planning are 
flexibility and variety. Variety means involving students in a number of 
different types of activity and where possible introducing them to a wide 
selection of materials; it means planning so that learning is interesting and 
never monotonous for the students. Flexibility comes into play when 
dealing with the plan in the classroom; for any number of reasons what the 
teacher has planned may not be appropriate for that class on that particular 
day. The flexible teacher will be able to change the plan in such a situation. 
Flexibility is the characteristic we would expect from the genuinely 
adaptable teacher. We have already commented on the danger of routine 
and monotony and how students may become de-motivated if they are 
always faced with the same type of class. This danger can only be avoided 
if the teacher believes that the learning experience should be permanently 
stimulating and interesting. This is difficult to achieve, but at least if the 
activities the students are faced with are varied there will be the interest of 
doing different things. If new language is always introduced in the same 
way (e.g. if it is always introduced in a dialogue) then the introduction 
stages of the class will become gradually less and less challenging. If all 
reading activities always concentrate on extracting specific information and 
never ask the students to do anything else, reading will become less 
interesting. Our aim must be to provide a variety of different learning 
activities which will help individual students to get to grips with the 
language. And this means giving the students a purpose and telling them 
what they need to know, why they are doing something and what it is 
supposed they will achieve. We have stressed the need for a purpose 
particularly with communicative activities and receptive skills: but teachers 
must have a purpose for all the activities they organize in a class and they 
should communicate that purpose to their students. 

In any one class there will be a number of different personalities with 
different ways of looking at the world. The activity that is particularly 
appropriate for one student may not be ideal for another. But teachers who 
vary their teaching approach may be able to satisfy most of their students 
at different times. 

Variety is a principle that applies especially to a series of classes and 
to a lesser extent to a single class period. Although there are some 
activities that can last for fifty minutes it seems generally true that changes 
of activity during that time are advisable. An introduction of new language 
that lasted for fifty minutes would probably be counter-productive, and it is 
noticeable how an over-long accurate reproduction stage tires students 
and fails to be very effective. We would not expect, either, to ask the 
students to engage in reading comprehension for a whole class. We might, 
however, be able to base a whole class on one reading passage, but only 
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if we varied the activities that we could use with it. Thus we might get 
students to read to extract specific information; this could be followed by 
some discussion, some intensive work and some kind of written or oral 
follow-up. Children, especially, need to do different things in fairly quick 
succession since they will generally not be able to concentrate on one 
activity for a long stretch of time. 

The teacher who believes in variety will have to be flexible since the 
only way to provide variety is to use a number of different techniques, 
activities and materials in such a way that an ideal balance is created for 
the class. 

Adapted from: Harmer, J. (2007). The Practice of English Language 
Teaching. London: Pearson Longman. P. 258 –259. 

 
Text B 
 

Principle 1: Objectives 
One of the characteristics of effective instruction is that it is guided by 
concrete objectives that identify what students should know and be able to 
do. Lesson objectives can be derived from the common core, from the 
course syllabus, or from language proficiency guidelines defined by the 
Council of Europe. However, the objectives specified in these sources are 
typically extremely broad, and often stated in terms of "knowledge” and 
"understanding”, constructs that are not very helpful when measuring 
student performance. They need to be rewritten to reflect measurable 
outcomes. 
Principle 2: Logical sequence 
A well designed language lesson is comprised of logically sequenced 
activities, one activity leading to the next. Brinton & Holten (1997) propose 
an Into-Through-Beyond model of lesson planning that does just that. The 
model was designed for content based instruction (CBI), a communicative 
language teaching framework in which language is taught through 
meaningful, interesting and engaging content. The Into-Through-Beyond 
model provides an approach to language lesson planning that is easy to 
follow and that can aid in creation of any foreign or second language 
lesson. During the first stage of the lesson (Into), students’ background 
knowledge is activated, so that they can create stronger links between old 
and new information. It is during this stage that the teacher should make 
students curious about the content of the new lesson as well as state the 
objectives. The goal of the next stage (Through) is to present and practice 
new language and content, including activities with a new text or texts, and 
grammar and vocabulary practice. Finally, in the last stage (Beyond), 
students apply newly learned language skills and content knowledge in 
new contexts, for example by doing a project. This last stage best reflects 
whether the students have learned the new language to a degree which 
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allows them to use it in communicative situations. 
Principle 3: Comprehensible Input 
According to Krashen (1985) and Krashen and Terrell (1983), 
comprehensible input is a sufficient condition for second language 
acquisition to take place. The strategies a language teacher can use to 
make input comprehensible to the students include visuals, demonstrations 
and body language; slowing down the rate of speech; enunciating carefully; 
repeating; and providing synonyms and paraphrasing. 

Abridged from: Krulatz, A. Teaching Norwegian to Beginners: Six Principles to Guide 
Lesson Planning. Available from: https://www.ncolctl.org/files/Teaching-Norwayan-to-

Beginers.pdf 

 
Text C 

 

Principle 4: Communicative practice 
As Swain and Lapkin (1995) argue, production of output (i.e. speaking and 
writing) fosters second language acquisition. This principle is also strongly 
supported by the characteristics of a communicative language classroom, 
including productive and receptive practice in unrehearsed situations. As a 
result, the new language forms - verbs in the present tense - are not the 
central focus of the lesson. Rather, they provide the students with the tools 
they need to accomplish a communicative task. 
 
Principle 5: Strategies and scaffolding 
The use of scaffolding has been originally justified in the writings of 
Vygotsky (1978) and his Zone of Proximal Development (ZPD), the 
metaphorical space in which children can accomplish more because of the 
scaffolds provided by adults. This metaphor has been extended to second 
language learning. Scaffolding and strategies such as providing language 
learners with a word bank or sentence frames, modeling a task, showing 
how to organize information using a graphic organizer or how to better learn 
new vocabulary using flash cards are just a few ways of creating the ZPD 
for foreign or second language learners. 
 
Principle 6: Assessment 
The final principle that guides a lesson plan is assessment. It is perhaps 
not as clearly visible in the lesson plan as the other five principles because 
in a way, it overlooks them all. There are many reasons to conduct 
assessment, from high stakes assessment leading to correct course 
placement or course completion, to low stakes self-assessment to help 
students understand their strengths and weaknesses. 

Abridged from: Krulatz, A. Teaching Norwegian to Beginners: Six Principles to Guide 
Lesson Planning. Available from: http://www.ncolctl.org/files/Teaching-Norwayan-to-

Beginers.pdf 

https://www.ncolctl.org/files/Teaching-Norwayan-to-Beginers.pdf
https://www.ncolctl.org/files/Teaching-Norwayan-to-Beginers.pdf
http://www.ncolctl.org/files/Teaching-Norwayan-to-Beginers.pdf
http://www.ncolctl.org/files/Teaching-Norwayan-to-Beginers.pdf
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Fill in the table in relation to the text read. 
 

Planning 
Principles What? Why? How? 

Flexibility 

 

    

Variety 

 

 

   

Objectives  

 

 

   

Logical 
sequence 

   

Comprehensible 
Input 

 

 

   

Communicative 

Practice 

 

 

   

Strategies and 
Scaffolding  

 

   

Assessment 
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Compare your findings. 
Use the following questions as guidelines:  

 Which principles do you think are most important?  
 Which would be most difficult for you to follow? Why?  

 
1.4. Case study 
Read the given parts of sample lesson plans and decide what basic planning 
principles they incorporate. 
 

Sample lesson plan 1. 

Teaching Grammar 

Practical aim: to develop grammatical competence on the topic “Modal 

verbs” on a sentence level. 

1. Listen to the Teddy-Bear’s story. 
Children, we have a guest today. It’s our funny Teddy-Bear. Teddy will 

tell us about the things he can do. (The teacher takes the toy) 

Teddy: I can sing (The bear sings) 

            I can dance (The bear dances) 

            I can draw (The bear draws) 

            I can write (The bear writes) 

            I can play a ball (The bear plays a ball) 

2. Якщо ви хочете, як ведмедик, розповісти про те, що ви можете 
робити, вживайте слово “can”. 

Let’s mime and say together with Teddy. I can dance… 
                                                                  I can draw… 

Say that you can do the same things (the teacher comes to every learner 

with the toy and says: 

T: I can dance… 
P1: I can dance too… 
Teddy: I can jump 
P2: I can jump too… 
Teddy: I can play 
P3: I can play too… 
3. Якщо ви хочете розпитати ведмедика про те, що він може робити, 

запитайте так: 
Can you dance? Can you play? 

Let’s ask Teddy together. 

T: Teddy, can you jump? 

Teddy: yes, I can. 

T: Teddy, can you sing? 

Teddy: Yes, I can. 
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4. Now listen to the poem which Teddy will tell you and clap your hands 
when you hear the word “can”. 

Teddy: I can swim like a fish, 

            I can jump like a rabbit, 

            I can run like a dog, 

            I can sing like a bird, 

            I can speak English. 

            I can do anything. 

            Yes, I can. 

5. Now let’s mime and recite the poem together with Teddy (using the text 
of the poem). 

6. Ask Teddy about the things he can do. 
Example: Can you swim like a fish? 

                 I can swim like a fish. 

7. Let’s imagine that Teddy can do something else using the words from 
the box: 

sing 

read 

dance 

jump 

draw 

skate 

write 

speak 

play 

wash 

 

8. Write down the list of things you can do after school. 
9. Ask your friend what he/she can do. And tell the class about the things 

your friend can do. 
Example: Peter can walk. 
                He can talk. 
                He can paint. 

 
Taken from: Професійно-методична підготовка студентів-філологів у вищому 
навчальному закладі: монографія / Н. В. Зінукова, Л. В. Калініна, І. В. Самойлюкевич, 
Н. Р.  Петранговська, О. Р. Світлична, І. І. Березенська, Н. П. Сіваєва, 
О. С. Гуманкова, Л. В. Барало, О. А. Зимовець, С. Б. Моркотун, Ю. М. Жиляєва, 
А. М. Мормуль, І. Ф. Литньова, Є. М. Карпенко. – Д.: Вид-во ДУЕП, 2009. – C. 45 – 46. 

 

Sample lesson plan 2. 

Teaching Reading 

Topic: Weather 

Pre-reading Activities 

A. Content Anticipation. 
Instructions: Look at the pictures and say what season makes these 

children wear such clothes: 
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Useful information 
 

Reporting action research 
 
1. A brief presentation to other teachers (poster or PowerPoint 
presentation). This may happen in: 

▪  a teacher development session in your own school, 
▪  during a regional workshop,  
▪ a local teachers’ meeting,  
▪ at a conference. 

2. Social media: YouTube, Facebook or other platform  
▪ One simple way to do this is to record yourself presenting your 

research findings on a digital camera or mobile phone, and then 
upload this recording to YouTube, Facebook or other platform. 

▪  If you’re giving a talk at a conference or workshop, or even in front of 
a small group of other teachers, why not ask a colleague to record 
your presentation and then upload the recording together with 
photographs of your poster? 

3.Written forms 
▪ informal brief accounts 
▪  academic articles  

4. To share your research experience with a bigger audience, you can 
place your writing in: 

▪ a blog,  
▪ a newsletter or even 
▪  in a Facebook group or  
▪ on your own web page.  

5. Teacher research communities and teacher associations that have their 
own blogs: 

▪ the International Festival of Teacher-Research in ELT: 
https://trfestival.wordpress.com/).  

▪ IATEFL (the International Association of Teachers of English as a 
Foreign Language)  

     IATEFL website: https://www.iatefl.org/ 
▪ TESOL (Teachers of English to Speakers of Other Languages)  

     Website: http://www.tesol.org/ 
 
 

 
Reflection 
Answer the question: 

 To what extent are you ready to do research?  
 
 

https://trfestival.wordpress.com/
https://www.iatefl.org/
http://www.tesol.org/
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Find your place in the line below: 
 

0%  100% 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Follow-up task 
 

➢ Prepare Item 5 for assessment (Action research proposal) following the 
suggested template. Have a neat, print version of it! The proposal is the 
basis for writing a qualification paper.  

➢ Be ready to comment on it in class! 
➢ Reflect on the theoretical issues of action research covered in Unit 4.5 

and be ready for online testing 
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Sample self-assessment checklist 

 
Unit 4.5. Action Research 
 

Now that I have completed this Unit, I can without 
difficulty 

to some 
extent 

not at 
all 

• notice classroom issues and 
formulate a research question 

   

• design appropriate data collection 
tools 

   

• analyse and interpret the collected 
data 

   

• plan action research to be carried out 
during my school experience 

   

• report on action research and plan 
further actions on the basis of the 
findings 
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