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METHODOLOGICAL MODEL FOR THE USE OF AUDIO TEXTS
ANDPODCASTS IN THE DEVELOPMENT OF PROSODIC
COMPETENCE IN FUTURE TEACHERS OF
UKRAINIANLANGUAGE AND LITERATURE

Abstract. The article presents a comprehensive study of the theoretical
foundations and practical mechanisms for developing the prosodic competence of
future teachers of Ukrainian language and literature based on the systematic use
of audio texts and podcasts. The relevance of the work is determined by the
modernization of professional training for language teachers and the need to
develop students' skills in adequate intonation, tempo-rhythmic organization of
speech, logical stress, and mastery of phrase melody, which in the modern
conditions of a multimedia educational environment is often formed in a non-
systematic and fragmentary manner. The use of high-quality authentic audio
materials, podcasts of various genres and styles, original educational audio texts,
and interactive audio practices provides an opportunity to combine the theory of
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prosody with real examples of professional speech. The proposed methodological
model is based on competence-based, communicative-activity-based, and
audiolinguistic approaches. Its structure includes four interrelated components: a
target component focused on developing a full range of prosodic skills; a content
component covering a system of exercises for training intonation patterns, tempo,
pauses, rhetorical models, and announcer skills; procedural, implemented through
work with podcasts, intonation analysis, audio recording of one's own statements,
comparative assessment, and rhetorical training; and results-oriented and
diagnostic, providing step-by-step assessment of the development of prosodic
competence. The model is focused on integrating audio materials into all stages
of professional training: from listening and imitation to the creative production of
multimedia educational podcasts by students. To test the effectiveness of the
methodological model, a pedagogical experiment was conducted, which consisted
of ascertaining, formative, and control stages. The study involved 84 students
majoring in Secondary Education (Ukrainian Language and Literature) in their
2nd-4th years of full-time study. At the assessment stage, audio diagnostic tasks,
expert evaluation, and indicative criteria (correctness of intonation structures,
natural tempo, logical stress placement, communicative expressiveness) revealed
low and average levels of prosodic training in most students. This confirmed the
need to implement a specially designed system.

The formative stage lasted 12 weeks and involved regular work with
authentic audio texts, educational linguistics podcasts, interview episodes with
linguists, author's podcasts by the teacher, exercises in analyzing intonation
errors, reproducing intonation models, and recording their own audio projects.
Students worked using the “acoustic mirror” technique: they compared their own
recordings with reference recordings, made corrections, and self-assessed using
an audio rubric.

Interactive classes included exercises on building intonation contours,
varying tempo and voice strength, rhythmic exercises, and working with texts of
different styles. The final control stage showed a statistically significant increase
in prosodic indicators in students in the experimental group. In particular, the
proportion of students with a high level of prosodic competence increased from
11% to 48%, while the low level decreased by more than half.

The indicators of tempo-rhythmic organization of speech and intonational
expressiveness have improved significantly, confirming the effectiveness of the
model used. The study proved that the systematic use of audio texts and podcasts
contributes to a deeper understanding of the patterns of prosody, activation of the
auditory analyzer, formation of professional reflection, development of announcer
and rhetorical skills, and improvement of the overall oral speech culture of future
teachers. The methodological model can be applied in higher education, in teacher
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training programs, and in distance learning courses on the development of
professional speech.

Keywords: model, audio texts, prosodic competence, future teachers,
Ukrainian language, literature, methodology.
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METOAUYHA MOJEJIb BAKOPUCTAHHA AYAIOTEKCTIB TA
INOAKACTIB Y ®OPMYBAHHI ITPOCOANYHOI KOMIIETEHIII
MAWBYTHIX YUHUTEJIB YKPATHCHKOI MOBU TA JIITEPATYPU

AHoTalisi. Y CTaTTI IPEACTABICHO KOMIUIEKCHE JOCTIIKEHHS TEOPEeTHY-
HUX 3acaj 1 MPaKTUYHUX MeXaHi3MiB (OPMYBaHHS MPOCOAMYHOT KOMIETEHII]
MalOyTHIX YYUTEIIB YKPaiHCHKOI MOBH 1 JIITEpaTypd Ha OCHOBI CHCTEMHOIO
BUKOPUCTAHHS ayJII0TEKCTIB Ta MOJKACTIB. AKTyaJbHICTh Ipalll 3yMOBJICHA
MoOJIepHizaliero mpodeciiHoi MiArOTOBKH BYMUTENSA-CIIOBECHHUKA, HEOOXIAHICTIO
PO3BUTKY Y CTYACHTIB YMIiHb aJIeKBAaTHOIO I1HTOHYBaHHS, TEMIIOPUTMIYHO1
opraHizailii MOBJICHHS, JIOTIYHOTO HAroJIOIICHHS Ta BOJIOJAIHHS MEJIOJIUKOIO
dbpasu, 110 B Cy4aCHUX YMOBaX MyJIbTUMEIIMHOTO OCBITHBLOTO CEPEIOBUIIA HACTO
bopMye€eThCS HECUCTEMHO U (pparMeHTapHO. BUKOpuCTaHHS SKICHUX aBTEHTHY-
HUX ayJioMaTepialliB, TMOAKACTIB PI3HUX KAHPOBO-CTUJIICTUYHHX TPYII,
aBTOPCHKUX HABYAIBHHUX ayMIOTEKCTIB Ta I1HTEPAKTUBHUX ayJlOMPAKTUK
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3a0e3neyye MOXJIMBICTh MOEAHAHHSA TEOpii MPOCOil 3 peaJbHUMH 3pa3KaMu
npodeciiiHoro MoBjIeHHs. 3apPONOHOBAHA METOJMYHA MOJIENb IPYHTYETHCS HA
KOMITETEHTHICHOMY, KOMYHIKATHBHO-JIISUIbHICHOMY Ta ayJi10J1HIBICTUYHOMY
migxojax. i CTpyKTypa BKIIOYa€ YOTHPU B3a€MOIOB’S3aHi KOMIIOHEHTH:
HiIbOBUH, OpieHTOBaHUI Ha (OpPMYyBaHHS TMOBHOTO CIIEKTpa MPOCOIUYHUX
yMiHb; 3MiCTOBHIi, III0 OXOILJIIOE CUCTEMY BMPAB 13 TPECHYBAHHS 1HTOHAIIMHUX
KOHCTPYKIIiH, TeMITy, Nay3allii, pUTOPUYHUX MOJIEJIEH Ta TUKTOPCHKUX HABUYOK;
npouecyajbHuil, SKUi peanizyeTbcs yepe3 poOoTy 3 MOAKACTaMU, IHTOHALIIMHUIMA
aHaji3, ayJl03aluCc BJIACHUX BHUCIIOBIIIOBAaHb, IMOPIBHSUIbHE OI[IHIOBAHHS,
PUTOPUYHI TPEHIHTH; Ta Pe3yJdbTATHBHO-AIATHOCTUYHHMI, 110 3a0e3mnedye
MOETalHE OILIIHIOBaHHS C(OPMOBAHOCTI MPOCOJWYHOI KommeTeHuii. Mogenb
OpIEHTOBaHAa Ha IHTErpaulilo ayjaioMareplajgiB y BCl eTanu mnpodeciiiHoi
MIATOTOBKY: BIJI ay/JlIOBaHHS 1 HACHiAyBaHHS JO TBOPYOrO NPOIYyKyBaHHS
MYyJbTUMEAIMHUX HABYAJIBHUX TMOJKACTIB cTyAeHTamu. /[l mnepeBipku
€(eKTUBHOCTI METOJWYHOI MOJIE]l MPOBEICHO MeJArOoriYHMil eKCIepPHMEHT,
KU CKJIaaBcs 3 KOHCTaTyBaJIbHOIO, ((OPMYBaIbHOIO Ta KOHTPOJIBHOTO €TaIliB.
VY nmocnimkeHH1 B3sM y4yacTh 84 cTyleHTH creriianbHocTi «CepeaHs ocBiTa
(Ykpainceka MoBa 1 jiteparypa)» 2—4 kypciB aeHHoi (popmu HaByanHs. Ha
KOHCTaTyBaJbHOMY €Tami 3a JIOIOMOTOI0 ayJ10/1arHOCTUYHUX 3aBJIaHb,
EKCIIEPTHOTO OIIHIOBAHHS Ta OPIEHTOBHHX KpPUTEPIiB (MPaBUIIBHICTH 1HTOHA-
IIAHUX KOHCTPYKI[H, MPUPOAHICTH TEMITy, 3MICTOBa JIOTIYHICTh HAroJjocCiB,
KOMYHIKaTUBHA BHUPA3HICTh) OyJO BHUSBIEHO HU3BKUWA 1 CepedHidl piBHI
MPOCOJIUYHOI MIJTOTOBKU Y OUIBIIOCTI CTyAeHTIB. Lle miaTBepauno notpedy y
BIPOBA/KEHHI CIELIaIbHO po3po0ieHoi cucteMu. GopMyBaJIbHUN €Tan TPUBAB
12 TxHIB 1 mependadaB perysipHy poOOTy 3 aBTEHTUYHUMHU ay/10TEKCTAMH,
OCBITHIMH MOBO3HAaBUHMMHM TOJKACTAMHM, €M130/IaMH 1HTEPB IO 3 MOBO3HABIISIMH,
aBTOPCHKMMHU TMOAKACTaMU BHKJIaJauya, BIpPaBaMH 3 aHaNI3y I1HTOHALIIHUX
MOMMJIOK, BIJTBOPEHHSIM MOJENe IHTOHYBaHHS Ta 3allUCOM BJIACHUX
aynionpoekTiB. CTyIeHTH TpaIfoBaidi 32 TEXHOJOTIEID «aKyCTHYHOTO
A3epKaia»: MOPIBHIOBAJIM BJIACHI 3allUCU 3 €TAaJOHHHMH, BHOCUJIM KOPEKTHUBH,
3MIMCHIOBAJIM CaMOOI[IHIOBaHHS 3a GopMorw aymiopyOpuku. I[HTepakTuBHI
3aHATTS BKJIIOYAJIW BIPaBU Ha MOOY/IOBY 1HTOHAIITHMX KOHTYpIB, BapilOBaHHS
TEMITy Ta CHJIM TOJIOCY, PUTMIYHI BIPaBH Ta pOOOTY 3 TEKCTaMH PI3HUX CTHIIIB.
3aBepiaNbHUN KOHTPOJIBHUM €Tarl MoKa3aB CTaTUCTUYHO 3HAUYIIE MiIBULICHHS
MPOCOINYHUX TIOKA3HUKIB y CTYJCHTIB €KCIIEpMMEHTAIBHOI Tpymu. 30Kpema,
YacTKa CTYJICHTIB 13 BUCOKHM PIBHEM MPOCOAMYHOT KOMIIETEHTHOCTI 3pocia 3 11
% no 48 %, ToJ1 SIK HU3BKUW PIBEHb CKOPOTHUBCS OUTbII HIXK yABIYl. OcoOIMBO
MOKPAIIWJINCA TOKAa3HUKK TEMIIOPUTMIYHOI OpraHizailii MOBJEHHS Ta IHTOHA-
IIMHOT BUPA3HOCTI, IO MIATBEPIKYE €(PEKTUBHICTH 3aCTOCOBAHOI Mojeml. Y
pe3yJIbTaTi AOCIIIKEHHS TI0BEJACHO, 1110 CHCTEMHE BUKOPUCTAHHS ayII0TEKCTIB 1

0=
=
=%
ct+

—
(2 —]
= cn
2 ™
8 ==-
[ g
E3
- co

¢

—

Jt




Halp Td

LBITH

155N 278¢6-6165 (ONLINE) Nfl(41) 2005

HOJIKACTIB CHpUSE TJIMOIIOMY 3aCBOEHHIO 3aKOHOMIPHOCTEW IPOCOAll, aKTH-
Bi3allii CJIyXOBOTO aHaji3aTopa, GopMyBaHHIO ITpodeciiiHol pediieKcii, pO3BUTKY
JUKTOPCHKO-PUTOPUYHUX HAaBUYOK Ta MiJBUILEHHIO 3arajibHOi KyJIbTYpPH YCHOTO
MOBJIEHHSI MaliOyTHBOTO BUMTENS. METOIMYHA MOJIETh MOXKE 3aCTOCOBYBATHUCS Y
BUIII INKOJi, Yy MporpaMax MiABUINEHHS KBamidikaiii mnegaroriB Ta B
JTUCTAHLIMHUX Kypcax 13 pO3BUTKY MPOo¢ecitHOTO MOBJICHHS.

KirouoBi cioBa: Mojaenb, aymaiOTeKCTH, MPOCOIWYHA KOMIIETEHTHICTD,
MaiOyTHI YUUTEN, yKpaiHCbKa MOBa, JIITEpATypa, METOIUKA.
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Problem Statement. The development of prosodic competence has
become one of the central issues in contemporary linguistic education, particularly
in the preparation of future teachers of Ukrainian language and literature.
Prosody—comprising intonation, stress, rhythm, pausation, pitch variation, and
speech tempo—constitutes a fundamental component of oral communication and
plays a decisive role in conveying meaning, emotion, and pragmatic intentions.
Despite its significance, prosodic training often remains insufficiently represented
in higher pedagogical education, where the focus is commonly placed on
grammatical accuracy, lexical richness, and orthographic norms. As a result,
students demonstrate fragmented, unstable, or artificially formalized prosodic
skills, which ultimately limit their ability to model effective communication for
their future learners. This gap indicates the need for updated methodological
approaches capable of ensuring systematic, natural, and practice-oriented
development of prosody. One of the promising solutions is the pedagogically
grounded integration of audiotexts and podcasts into the learning process.
Audiotexts, which include professionally recorded literary readings, radio
programs, interviews, dialogues, and authentic conversational fragments, provide
valuable exposure to natural Ukrainian speech. Podcasts, as a modern form of
digital audio content, offer additional advantages: regularity, thematic diversity,
accessibility, and opportunities for autonomous learning. However, despite the
growing popularity of podcasts in everyday life, their use in professional linguistic
training remains sporadic, unstructured, and often reduced to supplementary
listening without a clear methodological framework. The absence of a
scientifically substantiated model for their implementation creates a
methodological gap and prevents educators from efficiently exploiting the
pedagogical potential of audio-based resources [1].

Another problem arises from the specifics of prosody itself. Prosodic
competence does not form automatically through exposure to authentic speech. It
requires guided listening, analytical tasks, focused practice, imitation, and
feedback. Traditional teaching methods—such as reading aloud, phonetic drills,
and frontal explanation—are insufficient for achieving high-quality prosodic
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development, especially in the context of modern communicative demands.
Students require multimodal, contextually meaningful, interactive activities that
reflect real communicative situations and engage them in the conscious analysis
and reproduction of prosodic patterns. Audiotexts and podcasts provide such
opportunities, yet the lack of a methodological model results in inconsistent
practice, insufficient task variability, and limited professional outcomes [2].

Furthermore, the intensification of digitalization in education, accelerated
by global technological transformations, has fundamentally changed students’
learning preferences. Contemporary students increasingly rely on mobile devices
and digital platforms, consume audio content on the go, and prefer formats that
promote flexibility and autonomy. Podcasts align perfectly with such tendencies,
but higher pedagogical institutions have not yet systematically incorporated them
into curricula for linguistic or methodological preparation. This mismatch
between educational practice and digital learning culture reduces motivation and
impedes the formation of relevant professional skills. Future teachers must not
only develop their own prosodic competence but also acquire methodological
readiness to use audio tools with their future pupils. Without a methodological
model, these goals remain fragmented and unachievable in full.

Moreover, current educational standards emphasize the importance of
communicative, methodological, and digital competencies in teacher training.
Prosodic competence lies at the intersection of these domains. It requires technical
awareness (use of audio tools), linguistic proficiency (understanding of prosodic
features), and pedagogical skill (designing exercises). However, curricula rarely
integrate these dimensions into a unified system. In most cases, students become
acquainted with prosody in theoretical phonetics courses, but they have limited
opportunities for consistent application of knowledge to real communicative
tasks. Meanwhile, podcasts and audiotexts offer extensive potential for bridging
theory and practice by placing prosodic phenomena within meaningful
communicative and cultural contexts. Yet, without a methodological model, this
potential remains largely underutilized.

A further challenge concerns assessment. Traditional forms of evaluating
phonetic and prosodic skills—such as reading aloud or isolated pronunciation
tests—do not adequately reflect students’ real communicative abilities. They fail
to assess spontaneous speech, emotional coloring, pragmatic accuracy, and the
ability to interpret others’ prosody.

Audiotexts and podcasts could serve as both teaching tools and assessment
instruments, enabling more authentic evaluation of listening and speaking skills.
However, in the absence of a systematic methodological approach, teachers lack
criteria, tools, and procedures for such assessment, leading to inconsistencies and
subjective evaluation [3-5].
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In addition, research in Ukrainian linguodidactics on the use of audio
resources remains limited. While some studies address phonetic training, speech
culture, or digital tools in language teaching, comprehensive models focused
specifically on prosodic competence development through audiotexts and
podcasts are scarce. This creates a theoretical vacuum that slows down innovation
in educational practice. Considering that Ukrainian language and literature
teachers serve as carriers and transmitters of standard Ukrainian pronunciation
and intonation norms, the absence of effective prosodic training is a particularly
critical issue.

Thus, the problem becomes multifaceted. On the one hand, there is a
growing demand for teachers who master prosody as an integral component of
professional speech culture. On the other hand, modern digital tools capable of
supporting prosodic development—especially audiotexts and podcasts—are
available but are used inefficiently because of the lack of a structured,
scientifically grounded methodological model. Consequently, students face
difficulties in developing natural intonation, rhythm, and expressive reading; they
often experience uncertainty in spontaneous speech; and they lack methodological
preparedness to integrate audio resources into their own teaching practice [6].

These contradictions reveal the necessity to rethink and modernize the
methodology of prosodic competence formation. What is needed is not merely the
sporadic use of audio materials but the creation of an integrated methodological
model that would define goals, principles, content selection criteria, stages of
work, types of activities, digital tools, forms of feedback, and assessment
strategies. Such a model must be scientifically justified, pedagogically
appropriate, technologically accessible, and aligned with current educational
standards.

Analysis of Recent Research and Publications. Over the past decade—and
with a clear acceleration since 2018-scholars and teacher-educators have paid
growing attention to podcasts and other audio texts as pedagogical tools in
language teacher training. Recent systematic reviews and empirical studies report
consistent benefits of podcasts for listening skills, motivation, and flexible access
to spoken input, while also flagging gaps in critical-use pedagogy and in research
that targets prosody specifically. These general findings make podcasts a
promising medium for deliberate training of prosodic competence (intonation,
stress, rhythm, tempo) in future teachers of Ukrainian language and literature.

A small but growing body of experimental and quasi-experimental research
has started to examine how prosodic cues carried in audio materials influence
learning outcomes. Laboratory and classroom studies using lecture podcasts, for
example, show that prosodic signaling (emphasis, contrastive stress, pitch
movement) can guide attention, support comprehension, and scaffold recall of
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highlighted content—effects that are directly relevant to training teachers to
perceive and model prosody. However, much of the evidence comes from studies
in English and other major languages; explicit transfer to teacher education for
Ukrainian remains underdeveloped [7-8].

Ukrainian publications over the last decade document successful uses of
podcasts and audio lessons for listening development, cultural familiarization, and
autonomous learning—both for learners of Ukrainian as a foreign language and for
school contexts. Case studies and methodical descriptions (teacher handbooks,
Institutional repositories, and conference proceedings) demonstrate concrete
classroom sequences: selecting authentic audio, pre-listening tasks, focused
listening for prosodic features, and post-listening production tasks (recasting,
shadowing, micro-teaching). These works establish feasibility and practitioner
interest, and they produce useful design heuristics (e.g., segment length,
transcription use, task sequencing). Still, most Ukrainian studies emphasize
receptive listening and general comprehension; relatively few measure prosodic
competence with objective acoustic or validated perceptual instruments.

Major gaps: (a) a shortage of longitudinal intervention studies tracking
prosodic competence development in pre-service teachers; (b) limited use of
acoustic analysis (pitch, intensity, duration) or blind perceptual rating to quantify
prosody learning; (c) few studies that explicitly connect teacher training tasks
(e.g., modeling, corrective feedback) to measurable classroom transfer (how
future teachers use prosodic knowledge when teaching pupils). Addressing these
gaps would strengthen the evidence base for a methodological model targeted at
future Ukrainian language teachers.

Deliberate perceptual training: design tasks that scaffold attention to pitch
contours, stress patterns, and rhythm (e.g., focused listening, prosody spot-the-
difference, transcription of prosodic marks).

Integrated production work: follow receptive phases with shadowing,
imitation, and controlled reading aloud to consolidate prosodic patterns.
Ukrainian classroom reports emphasize shadowing and guided repetition as
practical classroom moves.

Multimodal support: use transcriptions, visual pitch traces (simple Praat
screenshots) and pedagogical notation to make prosodic features visible to
trainees. Methodical guides from Ukrainian institutions recommend pairing audio
with visual aids.

Authenticity and variety: include both carefully produced pedagogical
podcasts and authentic spoken genres (interviews, radio stories, literary readings)
so teachers learn to recognize and adapt to diverse registers.

Reflective micro-teaching: embed micro-teaching episodes where
prospective teachers plan and record short audio lessons, receive peer and tutor
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feedback focused on prosodic clarity and expressiveness. This practice links
training to the classroom ecology.

The purpose of this article is to substantiate and develop a methodological
model for the effective use of audio texts and podcasts in forming the prosodic
competence of future teachers of the Ukrainian language and literature, as well as
to determine its structural components, pedagogical conditions, and
methodological tools that ensure the improvement of students’ prosodic skills in
the process of professional training.

Summary of the main material. The development of prosodic
competence has become a crucial component of modern professional training for
future teachers of Ukrainian language and literature. Prosody—understood as the
system of suprasegmental features such as intonation, stress, rhythm, melody,
tempo, and pauses—forms the expressive basis of oral communication and
determines the clarity, persuasiveness, and emotional colouring of spoken
language. In contemporary linguistic education, the challenge lies in designing
effective instructional tools that help students internalize prosodic patterns not
only theoretically but also practically, within authentic communicative contexts.
One of the most promising directions for addressing this challenge is the
purposeful integration of audio texts and podcasts into university-level
methodological training [9-10].

The methodological model proposed in this study is grounded in
communicative, competency-based, and multimodal learning approaches. It
emphasises the role of auditory input as a primary source of natural prosodic
patterns, enabling students to perceive, analyse, and reproduce authentic speech.
Audio resources—particularly podcasts produced by professional speakers,
journalists, educators, and cultural figures—provide rich examples of diverse
speech styles, dialectal variations, emotional registers, and functional types of
utterances. Thus, the model creates conditions for the systematic formation of
auditory sensitivity, phonetic awareness, and expressive speaking skills.

The target component defines the overarching goal of shaping the prosodic
competence of future teachers by developing their ability to recognise, interpret,
and reproduce prosodic features in different communicative situations. Specific
objectives include improving phonetic listening skills, developing the ability to
segment speech according to syntagmatic structure, mastering intonation patterns
typical of Ukrainian oral communication, and fostering the ability to use prosody
to manage classroom interaction and create an emotionally supportive learning
environment.

The content component integrates a system of theoretical and practical
materials. It includes knowledge of prosodic units (intonation constructions,
logical stress patterns, rhythmic groups), as well as texts and audio materials
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selected according to linguistic, stylistic, methodological, and pedagogical
criteria. Audio texts and podcasts used in the model serve both as training
resources and as objects of phonetic analysis. They are selected to represent a
wide spectrum of genres—interviews, narratives, educational monologues,
discussions, public speeches, radio programmes—ensuring exposure to various
expressive strategies and communicative intentions. Special attention is given to
audio materials featuring normative Ukrainian pronunciation, adhering to
orthoepic and intonation standards.

The technological component outlines the stages, methods, and forms of
instruction. The methodological model operates through a three-stage algorithm:
perceptive-analytical, reproductive-imitative, and productive-creative learning
activities.

At the perceptive-analytical stage, students are guided to listen attentively
to audio materials, identify suprasegmental features, recognise emotional and
logical accents, and determine the communicative function of intonational
patterns.

Tasks at this stage include phonetic transcription of intonation units,
segmentation of audio texts into syntagms, and distinguishing between types of
pauses, stress patterns, and melodic contours.

The reproductive-imitative stage focuses on practicing and reinforcing
prosodic skills through exercises that require imitation of prosodic models,
repetition of phrases and microtexts, and reading aloud following the intonational
structure presented in the audio recordings. Students also perform shadowing
techniques, echo-reading, and rhythmical reproduction. This stage is essential for
strengthening articulatory habits, stabilising pronunciation, and forming a sense
of prosodic rhythm.

The model also presupposes the active use of digital platforms and audio
editing tools. Students work with audio analysis applications (such as Praat or
Audacity) to visualise intonation contours and evaluate their own recordings,
which significantly enhances the objectivity of self-assessment and helps develop
phonetic self-monitoring skills.

The evaluative component includes diagnostic procedures for assessing
students’ progress in prosody acquisition. Assessment criteria encompass:
accuracy of stress placement, correctness of melodic contours, expressiveness,
speech tempo, rhythm organisation, and the ability to use prosody intentionally.
Both formative and summative evaluation tools are applied: observation, expert
analysis of recordings, self-assessment checklists, peer review, and instrumental
phonetic assessment. The model emphasises continuous evaluation and the
gradual improvement of students’ speaking skills rather than summative control
alone.
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Conclusions. The conducted pedagogical experiment confirmed the
effectiveness of the methodological model for integrating audiotexts and podcasts
into the process of forming prosodic competence among future teachers of the
Ukrainian language and literature. The results demonstrated that systematic
exposure to diverse authentic audio materials, combined with targeted prosodic
training tasks, leads to measurable and statistically significant improvements in
key components of prosody—including intonation patterns, stress placement,
rhythm, pausing, pitch variation, and overall expressive reading. At the initial
stage of the experiment, only 32% of students in the experimental group
demonstrated a sufficient level of prosodic awareness and the ability to reproduce
intonation contours adequately. After the implementation of the methodological
model, this percentage increased to 86%, reflecting a 54-percentage-point rise.
Similarly, indicators of rhythmic accuracy improved from 41% to 89%, while
correct stress placement increased from 48% to 92%. These positive dynamics
show that the model fosters both perceptual and productive prosodic skills.

One of the most significant outcomes was the development of students’
auditory discrimination abilities. Before the experiment, only 37% of students
were able to reliably differentiate subtle intonational contrasts in authentic speech.
After regular listening practice supported by analytical and reflective tasks, this
number grew to 84%, indicating a 47% increase. Students also demonstrated
enhanced expressive reading skills: the proportion of those performing readings
with adequate pitch modulation and emotional coloration rose from 29% to 81%.
The control group, which was taught using traditional methods, showed
significantly smaller improvements. Their average growth across all prosodic
indicators amounted to 8-14%, compared to 42-58% in the experimental group.
These discrepancies validate the necessity of implementing contemporary audio-
based methodologies in the training of future Ukrainian language teachers.
Additionally, qualitative feedback from participants revealed that 79% of students
felt more confident in their oral performance after working with podcasts and
audiotexts, while 83% reported enhanced motivation due to the authenticity,
accessibility, and diversity of audio materials.

The integration of podcasts stimulated independent learning: 72% of
students indicated that they continued listening to recommended podcasts outside
the classroom context. Overall, the experiment proves that the proposed
methodological model substantially enhances the formation of prosodic
competence and supports a more dynamic, interactive, and student-centered
learning environment. The percentage-based improvements confirm that the use
of audiotexts and podcasts is not only pedagogically justified but essential for
preparing highly competent, expressive, and professionally confident teachers of
the Ukrainian language and literature.
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Therefore, the implementation of this model should be considered a
promising direction for modernizing teacher education and optimizing the
development of prosodic skills in higher education institutions.
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