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CONCEPTUALIZATION AND SYSTEMATIC ANALYSIS OF
THEORIES AND TYPES OF MOTIVATION FOR LEARNING
ENGLISH

Abstract. The article explores the conceptualization and provides a
systematic analysis of theories and types of motivation for learning English. Key
aspects of motivation are examined as a primary factor for successful language
acquisition in contexts where English is a second language. The author analyses
fundamental motivational theories, including self-determination theory, expectancy-
value theory, goal orientation theory, social-cognitive theory, and attribution theory.
Particular attention is paid to integrative and instrumental orientations that determine
the influence of cultural and social factors on the learning process. The dynamic
nature of motivation is highlighted, showing its dependence on pedagogical
strategies, social context, educational environment, and learners’ internal
characteristics.

The role of the teacher as a primary motivator, capable of adapting teaching
approaches to students’ needs, is emphasized, alongside the importance of
integrating pedagogical strategies aimed at sustaining student interest in the learning
process. The necessity of creating conditions for developing intrinsic motivation,
which fosters active learning, and forming a positive attitude toward English
learning is underscored. Key components of the “L2 Motivational Self System” are
also examined, including the ideal L2 self, the ought-to self, and the L2 learning
experience. Special attention is given to the interplay between intrinsic and extrinsic
motivation and their impact on learning efficiency and academic achievements.

The article analyses the main barriers affecting motivation levels, such as
insufficient language environment, challenges in integrating motivational models
into curricula, and limited access to resources. Conclusions emphasize the necessity
of synthesizing various motivational theories to develop effective English language
learning models that account for the socio-cultural specificities of the educational
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environment. The practical significance of the research lies in the potential
application of its findings to improve English teaching methodologies in secondary
and higher education institutions.

Keywords: motivation, self-determination theory, integrative orientation,
instrumental orientation, motivational system, English language, educational
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Jlonymenko Auina BikTopiBHa BuKiIamaud-cTaxuct kadeapu Teopii Ta
MPAKTUKH 1HO3EMHUX MOB, YMAHCBHKUU JEp>KaBHUN NEAAroriyHUi yHIBEpCUTET
imeni [laBma Tuamau, m. Ymanb, Tem.: (098) 927-20-82, https://orcid.org/0009-
0004-8774-9491

KOHIENITYAJI3ALISI TA CACTEMHUMU AHAJII3 TEOPIH 1
THUIIIB MOTUBAIII 10 BUBYEHHS AHI'JIIMCHKOI MOBHU

AHoTamisg. Y cTarTi JOCIIIKEHO KOHIIENTYyali3alliio Ta MPOBEICHO CUCTEM-
HUM aHaji3 Teopid 1 TUMIB MOTHUBALIIl O BUBUYEHHS aHT1HCbKOI MOBU. PO3risiHyTO
KJIFOYOB1 aCMEKTH MOTHUBAIlli SIK OCHOBHOTO YMHHHWKA YCHIIIHOTO OBOJIOJIHHS
MOBOIO B YMOBax, KOJM aHTJHAChKa BUCTYNAaE JAPYTrO0 MOBOIO. ABTOp aHali3ye
OCHOBHI MOTHBAIIIIfHI Teopii, BKJIIOUYAIOYHM TEOPi0 caMoJeTepMiHaIlli, TEOpiro
OYIKyBaHOi KOPHUCHOCTI, TEOPI0 METH, COLIAIbHO-KOTHITUBHY TEOPII0 Ta TEOPIIO
atpubymii. OxkpeMy yBary MNOpHAUICHO I1HTETPaTUBHIN Ta I1HCTPYMEHTAJIbHIN
OpI€HTAIISAM, SIKI BU3HAYAIOTh BIUTUB KYJbTYPHHX 1 COIIAIbHUX (PAKTOPIB HA MPOIIEC
HaBYaHHA. Y CTaTTI JOCIIDKCHO JTWHAMIYHUN XapakTep MOTHUBAIil, SKa 3aJeKHUTh
BiJI TT€JIarOT1YHUX CTpaTErii, COIiaIbHOTO0 KOHTEKCTY, OCBITHBOI'O CEPEJIOBHINA Ta
BHYTPIIIHIX XapaKTEPUCTUK 3700yBayiB OCBITH.

BucBiTieHo posib BUnUTENS SIK OCHOBHOTO MOTHBATOPA, 3/JaTHOTO aaNTyBaTH
MIIXOAW JO HaBYaHHS BIJAMOBIAHO JO MOTPEO Y4YHIB, a TaKOX IIJIKPECICHO
BAXJIMBICTh IHTErpallii NEeJaroriyHuX CTpaTeriii, OpiEHTOBAHMX Ha MIITPUMKY
3aI[iKaBJICHOCTI YYHIB Yy TMpolleci HaB4YaHHA. HarosomeHo Ha HEOOXITHOCTI
CTBOPCHHSI YMOB JJISI PO3BUTKY BHYTPIIITHBOI MOTHBAIIii, SIKA CTUMYJIIOE€ aKTUBHY
HaBYaJIbHY ISUIbHICTb, Ta (POPMYBaHHSA TMO3UTHBHOTO CTAaBJICHHS 1O BUBYCHHS
aHTIINChKOT MOBH. Tak0X pO3TJISTHYTO KIIOUOBI CKJI1a0B1 « MOTHUBAIIMHOT CUCTEMU
S1» y BUBUCHHI aHTJIIACHKOT MOBH, BKIIFOUAIOUH ieanbHe «S», «S», sKoro noTpioHo
JOCSITHYTH, Ta HaBUYAJIbHHUI J0CB1a. OcOoONMMBY yBary npuaiieHO aHami3y B3aeMO/Iii
MK BHYTPIIIHBOIO Ta 30BHINTHHOIO MOTHBAIlI€I0, IXHIM BIUIMBOM HAa HABYAIbHY
¢()EeKTUBHICTH 1 aKaJeMIuHI IOCATHESHHS YYHIB.

[IpoananizoBaHo OCHOBHiI Oap’epu, siIKi BIUIMBAIOTh HAa PIBEHb MOTHBAIII],
30KpE€Ma HEIOCTaTHE MOBHE CEpEAOBMINE, TPYAHOLIl IHTErpamii MOTHUBaLIMHHUX
MoOJIeJiell Y HaBUalIbHI MPOrpamMu Ta OOMEKEHHI OCTYI A0 pecypciB. 3po0sieHO
BUCHOBKM IIPO HEOOXIJHICTb CHHTE3y PI3HUX TEOpid MOTHBALli ISl pO3pOOKU
e(eKTUBHUX MOJENIeld HaBYaHHS aHTJIIMCHKOI MOBH, SIKI BPaXOBYIOTh COLIAJIbHO-
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KyJbTYpPHI OCOOJMBOCTI OCBITHBOTO cepenoBHIna. [IpakThuyHe 3HAUEHHS pe3yJib-
TaTIB JIOCHI/DKEHHS TOJSra€ 'y MOJKJIMBOCTI iXHBOTO 3aCTOCYBaHHS IS
BJIOCKOHAJICHHSI METOANK BUKJIAJaHHS aHTJIIHCHKOI MOBH B 3aKJIaJIax CEpeIHbOI Ta
BUIIOI OCBITH.

KirouoBi cjoBa: MoTHBalis, Teopis caMmoJeTepMiHalli, 1HTerpaTuBHA
Opi€HTAallis, IHCTpYMEHTalbHa Opi1€HTALllsl, MOTUBAL[IHA CUCTEMA, AaHTJIIChKa MOBA,
OCBITHE CE€pEeIOBUILIE, TTeIarOT14HI CTPATETIi.

Statement of the problem. In today’s globalised world, knowledge of
English has become an integral part of professional and personal development,
which requires special attention to the motivation for learning it. However,
researchers face numerous challenges in conceptualising this concept due to the
existence of a large number of theories that often contradict each other and do not
form a single synthesised concept. In addition, in the context of Ukraine, the
specificity of cultural, social and educational conditions adds to the complexity of
developing motivational models that meet the needs of students. Despite the
considerable scientific interest in motivation in language learning, the issue of
integrating the main theories and adapting them to the realities of learning English
as a second language is still insufficiently covered.

Analysis of recent research and publications. Important aspects of
motivation to learn English have been studied by such scholars as Z. Dérnyei, R.
Gardner, W. Lambert, M. Lamb, Y. Hromov etc. as well as researchers of modern
approaches to motivational systems, in particular M. Papi and Y. Teimouri. Much
of the research focuses on the theories of self-determination, integrative and
instrumental motivation, as well as pedagogical strategies to stimulate interest in
language learning. However, the issue of synthesising different theories of
motivation and adapting them to changing educational contexts remains relevant.

The purpose of the article is to provide a scientific objectification of the
concept of “motivation”, to conduct a systematic analysis of the main types of
motivation, to explore the key theoretical approaches to its study, and to identify the
key motivational orientations.

Presentation of the main material. Motivation plays an important role in the
success of learning English, especially in countries where it is taught as a second
language, including Ukraine. It is usually quite difficult for secondary school
students to practically apply the knowledge and skills they have acquired, as the
language environment may not exist outside the classroom. In such circumstances,
motivation to learn English is particularly important for the development of language
skills and competences. The relationship between learning and motivation remains
inextricable, as motivation can facilitate learning and learning can motivate.

According to Z. Dornyei, motivation is an abstract, hypothetical concept that
we use to explain why people think and behave in certain ways. Obviously, in this
sense, the term covers a whole range of motivations, from material incentives such
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as a pay rise to idealistic beliefs such as the desire for freedom, which have very
little in common except that they drive certain behaviours. Thus, “motivation” is
best seen as a broad term that encompasses a variety of meanings. According to the
researcher, when we say that a certain student is “motivated”, most teachers and
parents imagine an interested, responsible and enthusiastic person. In comparison,
an “unmotivated” student is quite easy to imagine, although it can be quite difficult
to describe “unmotivation” [6, p. 1-2].

It is generally accepted that motivation is an internal or other state (need,
desire or aspiration) that is not subject to research and serves to activate or intensify
purposeful behaviour and give it direction. It is therefore difficult to define or
measure accurately.

The above suggests that some of the factors involved in motivation to learn
English are cognitive (interest, curiosity or engagement), some are affective
(confidence or lack of anxiety) and others are behavioural (persistence, attention or
engagement).

However, according to scholars, motivation can also be seen as a dynamic
concept, open to pedagogical intervention, which can be influenced by a wide range
of variables, such as the social context, teacher competence or variation in strategies,
depending on the learning context or task requirements. At this time, research
interest also began to focus more on the role of learners rather than teachers as agents
who regulate and shape their own motivation [7, p. 6].

R. WiIlodkowski and M. Ginsberg believe that in terms of mutual
understanding and strictly controlled boundaries of application, motivation wanders
the expanses of psychology with almost reckless abandon. The authors note that
there are more than twenty internationally recognised theories of motivation with
opposing viewpoints, different experimental approaches, and ongoing
disagreements over proper terminology and definition issues. In the field of teaching
and learning, this has led to negative consequences [19, p. 2].

In the context of the aforementioned peculiarity of the study of the nature of
motivation, namely the large number of theories, we propose to analyse some of
them. We will focus on such theories as attribution theory, expectancy-value theory,
goal orientation theory, social-cognitive theory, and self-determination theory,
which are summarised in Figure 1.1. Each of these theories is very convincing and
independent in its own right. It argues that people will be motivated to do something
only when they expect success and value the outcome (expected utility theory), or
that it is the goal that gives meaning, direction and purpose to a particular action
(goal theory). In addition, our past actions and the interpretation of their results
determine our behaviour now and in the future (attribution theory). Also, we will be
more motivated to do something of our own free will than when we are forced to
(self-determination theory) or when we are convinced of our own effectiveness
(social-cognitive theory) [4].
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Fig. 1.1. Generalised scheme of motivation theories

In the context of the above, we can conclude that all the proposed theories
define the content of motivation. However, we see one problem, namely, ignoring
each other and lack of synthesis. The consequence is that each theory works
separately, but together they are unable to form a coherent definition of the concept
of motivation.

Traditionally, research on motivation in the field of English language learning
has demonstrated different priorities from those of mainstream psychological
approaches. This is largely due to the specific object of such research — language. It
does not require much justification that language is more than just a communicative
code, grammatical rules and vocabulary that can be studied in the same way as any
other school subject. Referring to the fundamental work of R. Gardner, we note that
English in the educational environment is not just an “educational phenomenon” or
“component of the educational programme”, but also a sample of the cultural
heritage of native speakers. Therefore, its study and teaching can be seen as the
imposition of elements of another culture into the students’ own “living space”. An
example of the fact that language and culture are inextricably linked is clearly seen
In situations where students for some reason do not perceive and openly avoid
representatives of the English-speaking community [9, p. 205].

J. Vibulphol believes that motivation starts the language learning process and
maintains its dynamics. According to the scientist, without motivation, learners are
unable to start language acquisition and continue it after certain difficulties and
peculiarities of this process. As a rule, motivated learners have a higher level of
academic achievement than those whose level of motivation is lower [18, p. 64].

In explaining the above phenomenon, it is worth paying attention to the views
of M. Lamb. The researcher argues that the main motivator for learning English in
the classroom is the teacher. However, it is necessary to remember about lessons
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where students are already consciously motivated, for example, preparing for
important exams. As a rule, during such lessons, the motivational role of the teacher
iIs limited to skilful teaching of the material. This strategy will be effective by default
because there is an obvious proximate goal. In many other contexts, the level of
motivation of students is minimal, and in such circumstances the teacher has to show
his/her skills more intensively [11, p. 306].

Y. Hromov argues that “motivation of cognitive activity is both a prerequisite,
condition and result of educational activity. We believe that enhancing the
educational role of learning in the process of learning English is possible only by
creating favourable conditions for the formation of the most productive learning
motivation” [1, p. 4].

As learning a new language is a deeply social event, it requires the activation
of a wide range of cultural elements. In this regard, between the 1960s and 1990s,
much of the early research on language learning motivation focused on how learners’
perceptions of a language, its speakers, and culture influence their desire to learn it.
This line of research was initiated and inspired by a group of Canadian professors in
the fields of psycholinguistics and sociolinguistics, in particular R. Gardner,
W. Lambert and R. Clement.

It is worth noting that R. Gardner and W. Lambert were the first to address
the difference between motivation to learn a language and general motivation to
learn. In the theory of motivation to learn English, scholars recognise that not only
ability but also motivation plays an important role in language learning. Finally, it
has been stated that English language learning is qualitatively different from other
types of learning because it is embedded in the process of mediation between the
learner’s personality and the culture of the language being studied [3].

According to R. Gardner, English, unlike almost any other component of the
educational programme, should be seen as a central social and psychological
phenomenon. When learning a new language, a learner is faced with the task of not
just learning the relevant information (vocabulary, grammar, pronunciation, etc.)
that is part of their own culture, but rather of assimilating the symbolic elements of
another ethnolinguistic community. In addition, the learner’s task is to integrate
them in a basic way and make them part of his/her linguistic treasury. As a result,
the willingness or ability to identify with other cultural communities becomes an
important factor in the process of learning English [8, p. 11].

In the dissertation research, V. Busse notes that in the original concept of
R. Gardner and W. Lambert, motivation was defined as the interaction between the
desire to achieve a goal, the effort expended and the satisfaction associated with this
process. The attitude of learners towards native speakers and language culture had a
decisive influence on these factors. This pattern allowed us to develop a well-known
differentiation between integrative and instrumental orientations (a set of reasons for
learning English). Among the most famous are [3]:

— integrative orientation, which refers to a positive attitude and sincere
interest in native English speakers and their culture;
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— instrumental orientation, which is shaped by considerations of practical
purposes and other benefits of learning and using a language.

According to V. Busse, the socio-psychological approach, and with it the idea
of integrative nature, had a dominant influence on the theory and research of
motivation to learn English [3].

For their part, A. Pestushko and V. Honcharova identify four motivational
orientations [14]:

— on the process;

— on the result;

— on the teacher’s assessment;

— to “avoid trouble”

Scientists also identify the following components of motivational activity [14]:

— satisfaction from the activity;

— the significance of the immediate result for the individual;

— the “motivational” power of reward for performance.

The first and second components focus on the process and outcome of
activities and are internal to motivation. While the third component captures external
(positive and negative in relation to the activity) factors of influence.

A similar idea can be seen in K. Szymankiewicz’s study. She understands the
motivation to learn English oral communication in Polish educational institutions as
a multifunctional system of incentives (needs, motives, goals, interests). The
researcher differentiates the following four components of this system [17, p. 68]:

1. Orientation to the process of educational activity, which implies the
learners’ desire to master English; a sense of satisfaction arising from the process of
mastering English oral communication; the motive of the significance of the efforts
spent on performing certain actions.

2. Orientation to the result of educational activities is characterised by an
interest in obtaining a personal result, for example, in the form of the amount of
knowledge acquired.

3. The orientation towards teacher assessment is determined by the student’s
desire for external assessments of educational activities.

4. Trouble avoidance orientation, which includes the so-called defensive
motives — the desire to avoid a bad grade; the desire to keep up with group mates.

Along with this, V. Busse considers the following concept of structuring
motivation to learn English in an educational context, proposed by Z. Dérnyei. The
researcher notes that this concept is important because it forms the basis on which
the modern L2 Motivational Self System is based. In this framework, motivation to
learn English is located at three different levels: the language level, the learner level
and the educational environment level. The first level comprises components based
on the socio-educational framework and includes integrative and instrumental
distinctions. The second level includes individual characteristics with which learners
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immerse themselves in the educational process, such as the need to achieve a goal,
acquire foreign language competences, causal attributions (the desire to find an
explanation for what is happening to them and around them), self-efficacy, self-
confidence and fear of language use [3].

The third level of the above structure relates directly to the audience, as it is
characterised by a number of motivational components that are specific to the
discipline, to the teacher, and to the group. Discipline-specific motivational components
include interest in the discipline, relevance to students’ needs, expectations of
success and satisfaction. Teacher-specific components include the type of authority
and process modelling, reflection and presentation of tasks. The motivational
components specific to the group are purposefulness, the existing system of norms
and rewards, cohesion and the structure of goals in the classroom [3].

Given the above characteristics of the basic structuring concept, we propose
to consider the modern L2 Motivational Self System in English language learning.
M. Papi and Y. Teimouri note in their study that in response to calls to expand the
scope of motivation research and present a new direction for understanding various
factors, T. Higgins’ theory of self-differences was used. The authors note that the
proposed modernised motivational system is based on the idea of learners’ desire to
reduce the discrepancy between their present and future selves in learning English.
It is important that this model is based on the shortcomings of the integrative motive
model previously proposed by R. Gardner and W. Lambert and overcomes them. M.
Papi and Y. Teimouri add another feature of the modernised system, namely the
concept of
identity [13, p. 496-497].

The next step in the study is to identify the components of the Self-
Motivational System in English language learning. It should be noted that its main
components include:

— The ideal L2 self;

— The ought-to L2 self;

— L2 learning experience.

Let us take a closer look at each component. “The ideal L2 self” refers to the
specific aspects of the personality that represent the aspirations, hopes and desires
of a person when learning English. It contains traditional integrative and larger
internal instrumental motives and is a strong determinant of differences in learners’
motivated
behaviour [13, p. 496-497].

“The ought-to L2 self”, on the other hand, refers to the competences that a
person believes he or she should master. For example, duties, responsibilities and
expectations to avoid possible negative consequences. Researchers note that such a
self has a much lesser impact on motivated human behaviour than the ideal self
[13, p. 496-497].
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While the above two selves are considered to be general motivational
components, the third one — the experience of learning English — deals with local
motives inherent in the immediate educational environment. It worth noticing that
these components of the system can act as a higher-order combination and
coordinate the direction and intensity of the learner’s behaviour [13, p. 496-497].

Along with this, we propose to focus on generalised aspects of motivation to
learn English. Z. Dornyei in collaboration with K. Csizer, through factor analysis
and multi-item scaling, conceptualised such aspects in the form of seven
components. Among them are [5, p. 21-22]:

— integrativeness;

— instrumentality;
vitality of the L2 community;

— attitudes towards the L2 speakers/community;
— cultural interest;
linguistic self-confidence;

— environment (milieu).

The next step in the study is to identify and characterise the main types of
motivation for learning English that are used today.

One of the most popular theories that differentiates between types of
motivation is the self-determination theory by E. Deci and R. Ryan. In their work,
the authors argue that various internal and external factors, self-determined and
controlled forms of motivation, can provoke or influence motivation. Under such
conditions, behaviour related to the feeling of self-satisfaction is classified as
intrinsic motivation. On the other hand, extrinsic motivation involves behaviour
aimed at obtaining external rewards or avoiding punishment [15]. According to the
aforementioned theory, intrinsic motivation is undoubtedly superior to its opposite
—extrinsic. The purpose of this theory was to study the conditions that help maintain
intrinsic motivation and understand the factors that weaken it [2, p. 13-17].

In the context of the main types of motivation according to the Deci-Ryan
theory, it is worthwhile to describe their impact on English language learning and to
define the third type — amotivation (lack of motivation), as well as the six ‘regulatory
styles’. On the one hand, intrinsic motivation (internal regulation) is entirely
personal, arising from pure interest, curiosity or pleasure in performing a task. On
the other hand, amotivation (lack of regulation) leads to inaction or action without
true intentions. In the middle is extrinsic motivation with four styles of regulation
that range from external (actions motivated solely by expected favourable or
unfavourable consequences) to integrated regulation (external values and goals are
fully integrated into the self). The transition from external to integrated regulation
requires that values and goals become internalised (personally important) and
integrated. These processes contribute to (or inhibit) the satisfaction (or
unsatisfaction) of the three basic psychosocial needs mentioned above: relatedness,
competence and autonomy [4, p. 1010].
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As noted above, the model of psycholinguists R. Gardner and W. Lambert
plays an important role in determining the types of motivation, which focuses on
two important motivational components: integrative and instrumental orientations.
The aim of their study was to identify the relationship between these components
and success in learning English. The researchers’ idea of integrative and
instrumental motivation for learning English has been widely accepted in the field
of similar studies [10].

Thus, according to Lambert’s interpretation, integrative orientation reflects an
interest in learning another language because of a sincere and personal interest in
people and culture. While instrumental orientation emphasises the practical value
and benefits of learning a new language.

The basic principle of the above motivational model is that the integrative
motive promotes language learning because it reflects active involvement in the
process. This has been confirmed by relevant research. Their results showed that
integratively motivated learners are more active in English classes, tend to take part
in excursions to another cultural community and interact with its members. They are
also more likely to continue learning the language in the future. Therefore, in order
to study the concept and influence of instrumental motivation in learning a new
language, it is necessary to create a situation in which it will be manifested in relief
[16, p. 433].

Finally, we agree with the opinion of G.Oxbrow and C.Juarez that
distinguishing different types of motivation and focusing on one may not be very
effective. The reason for this is that it is the intensity of motivation in all its
cognitive, affective and behavioural components that is the decisive factor. Extrinsic
motivation can contribute to language acquisition in the short term and is often
related to classroom learning, task orientation and language proficiency. On the
other hand, the intrinsic type of motivation, when a learner feels a genuine interest
in communicating in a new language and a positive attitude towards its culture,
contributes to more successful learning [12, p. 59-60].

Conclusion. All of the above leads to the conclusion that learning English in
the modern world is closely related to the development of motivation in learners, as
it stimulates the desire to learn and achieve new results. On the basis of five
recognised theories, the main characteristics of four types of motivation are outlined.
In particular, the mechanisms that control the motivational processes of learners of
English in the process of learning the language were identified. Taking into account
all the features, we believe that our attention should be focused on the need not only
to identify or create conditions for the development, but also to help learners of
specialised secondary education maintain their motivation to learn English.
Understanding the role and influence of various factors on the formation of
adolescents’ motivation is key to improving the quality of education.
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