y Kypnar « HayKoei innoeauii ma nepedosi mexnor0zii» Mo 6(20) 2023
(Cepisn «Vnpasninns ma aominicmpysannsy, Cepisa «IIpasoy,
Cepis «Exonomixay, Cepis «Ilcuxonociay, Cepis «Iledazozika»)

UDC 378.018.8:373.5.011.3-051:81"243]:37.013.75(045)
https://doi.org/10.52058/2786-5274-2023-6(20)-373-381

Kazak Yuliia Yuryivna PhD, senior lecturer at Theory and Practice of Foreign Languages
Department, Pavlo Tychyna Uman State Pedagogical University, Sadova St.,2, Uman,
tel.: (04744)403-92, https://orcid.org/0000-0001-6791-4884

FOREIGN EXPERIENCE IN WOULD-BE FOREIGN LANGUAGES TEACHERS
TRAINING ON THE BASIS OF ACMEOLOGICAL APPROACH

Abstract. Double attention to a personalized development of would-be foreign languages
teachers provides for searching new approaches and effective learning instruments. Proceeding
from the above information, it is an acmeological approach that may become one of them. It is
based on a complex of principals, modes and methods of a research which promote learning and
solving theoretical and practical educational problems. The purpose of the study implies the
analysis of the specific features of would-be foreign languages teachers training, English and
German in particular, on the basis of acmeological approach in European countries. The article
deals with the current issues of vocational education abroad; achievements of pedagogical
education of Great Britain of would-be foreign languages teachers training have been described
considering the acmeology nature; the attention has been paid to the content, forms and methods
for teaching stuff training for scientific and research activity; the specific features of practical
pedagogical training of higher education applicants in Western European countries have been
outlined. The analysis of the study outcomes of the scientists has proved the similarity of the
theoretical component of the courses of vocational training of would-be foreign languages teachers
in Great Britain with the content of the corresponding Ukrainian programs, because its structural
elements include the courses in Pedagogy, linguistic training, history, literature and culture of the
country under studying, linguistic theory, methodology of foreign languages teaching. The
difference involves the implementation of the compulsory testing while using ICT as a component
of the finals in Great Britain. National systems of higher education applicants training in foreign
countries have been analyzed and the key specific features of vocational training of would-be
foreign languages teachers have been demonstrated. Based on the analysis of the scientists’
studies, more concentration of foreign programs for would-be foreign languages teachers training
within the acmeological principals has been stated. It is represented by longer pedagogical practice
duration accompanied by a mentor, wide involving higher education participants into self-
assessment, intensification of self-study component in the general extension of academic hours.

Keywords: would-be English and German teachers, vocational training, formation of self-
study competence, acmeological approach, individual educational trajectory, Internet resources,
mentor, foreign experience.
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1HO3eMHHMX MOB CTPHUSE TOIIYKY HOBITHIX MIXOMIB Ta €(h)eKTUBHUX 3ac00iB HaBYaHHS. Y CBITII
03HAYEHOT'0, aKMEOJIOTTYHHH MiJXiJ, 10 IPYHTYETbCS HA CYKYMHOCTI HPUHIIMIIIB, TPUAOMIB Ta
METOIB HAYKOBOTO JOCJIPKCHHS, SIKI JTO3BOJISIOTH BHUBYATH W BHUPINIYBAaTH TEOPETUYHI Ta
MIPAKTUYHI OCBITHI MPOOJIEMH, MOXKE CTATH OJHUM 13 HUX. MeTa JOCHiKeHHS — IMpOoaHalli3yBaTH
O0COOJIMBOCTI TIATOTOBKM MaWOyTHIX YYWTETiB 1HO3EMHHX MOB, 30KpeMa aHTJIMChKOI Ta
HIMEIIbKOi, Ha OCHOB1 aKMEOJIOTIYHOT'0 MiAXOIY Y €BPONEHCHKUX KpaiHax. Y CTaTTi pO3TISHYTO
aKTyaJbHI NMUTaHHS TpodeciiiHOi OCBITH 3apyOiXOKs, MPEACTaBICHO HaAOaHHS TMEAaroriyHOi
ocBiTn Benukoi bputanii y ramy3i HiArOTOBKM MaWOYyTHIX YYHUTETIB 1HO3EMHHX MOB i3
ypaxyBaHHSIM CYTHOCTI aKMEOJIOTii, 3aKIEHTOBAaHO yBary Ha 3MicTi, gopMax 1 MeToaax
MIATOTOBKM TEAAroridyHUX KaJapiB A0 HAyKOBO-AOCTIAHMUIIBKOI [iSJIBHOCTI W BHCBITIEHO
0COOJIMBOCTI MPAKTUYHOI ITEJarOTIYHOT MiArOTOBKH 3700yBaviB BUIIOI OCBITH y KpaiHax 3axigHoi
€Bponu. AHaji3 pe3ylnbTaTiB JOCHIIKEHb HAyKOBIIB 3aCBIAYMB MOAIOHICTE TEOPETHUYHOTO
CKJIQJIHUKAa KypciB MpodeciifHOl MiIroTOBKM MaiOyTHIX YYHUTENIB iHO3eMHHX MOB Bemmkoi
Bputanii 31 3MicTOM aHaNOTIYHUX YKPAaiHCHKUX MPOrpaM, OCKUIBKH MOTro CTPYKTypHUMH
€JIEMEHTAMH € KYPCH 3 TIeJIaroTiKi, MOBHOI IiATOTOBKH, 1CTOPIi, JTITEpaTypH i KyJIbTypH KpaiHH,
MOBa fKOi BHUBYAETHCA, JIHTBICTUYHOI Teopii, METOAMKH BUKIAJaHHS 1HO3EMHHX MOB.
BinMmiHHICTD TIONISITae y 3ampoBaKEHHI 000B’s13K0BOro TectyBaHHS i3 BUKopucTaHHS IKT sk
KOMITOHEHTa BUITYCKHUX eK3aMeHiB y Benukiit bpuranii. [IpoananizoBaHo HalioHalIbHI CHCTEMU
MiATOTOBKK 3700yBayiB BHUIIOI OCBITH y 3apyODKHHX KpaiHax Ta IPEICTaBICHO KIIIOYOBI
0co0IMBOCTI TTpodeciifHOT MiArOTOBKM MaiOyTHIX YYHTENiB iHO3eMHHX MOB. Ha ocHOBI aHamizy
JOCITIJKEHb HAYKOBIIIB PENPE3CHTOBAHO OIIBIIY CKOHIIEHTPOBAHICTh 3apyODKHHX Mporpam
MIATOTOBKM MaiOyTHIX YYHUTENIB 1HO3€MHUX MOB Ha AaKMEOJIOTIYHUX MPHUHIIMIAX, 10
BiTOOpakaeThCsl y OUTBIIINA TPUBAJIOCTI MEJArori4YHOl MPAKTUKH Ta ii CYNMPOBOIY MEHTOPOM,
IIMPOKOMY 3allydeHHI 3100yBayiB BHIOi OCBITU JO CaMOOIIIHIOBaHHS, MOCHJICHHI CKJIaJHUKA
CaMOCTIHHOT pOOOTH B 3arajJbHOMY 00CS31 HABYAIBHOTO HABAaHTAKCHHSI.

KirouoBi ciaoBa: MaiOyTHI yuyuTeni aHTIIACBKOI Ta HIMEIBbKOi MOB, mpodeciiina
MiIrOoTOBKa, (OPMYyBaHHS  CaMOOCBITHROI ~ KOMIETCHTHOCTI,  aKMEOJIOTIYHWH  IMiIXiJ,
IHIUBITyabHa OCBITHS TpaeKTOpis, [HTEpHET-pecypcH, MEHTOP, 3apyOKHUN JOCBI.

Problem statement. Integration into the European and world community put the issue of
speaking a foreign language at the present stage especially sharply. The possibility to communicate
with the representatives of the other national and cultural community completely depends on
foreign languages skills, those which are legally determined as the languages of foreign
communication and the official languages of the European Union.

We stated that the need formation to learn a foreign language in the current higher
education applicants is often caused by the outside social phenomena. One of the most spread is
for obtaining foreign language skills on the level that may be sufficient to provide a successful
realization of professional activity and professional tasks solving. Moreover, it is important to
represent different trends and approaches in foreign languages teaching, their advantages and
disadvantages; the specific features of vocational training of would-be foreign languages teachers
at higher education establishments.

The development trends of the society at the current stage of its globalization and
technologizing provoke moving away from traditional systems of a foreign education and
searching for new approaches and effective teaching instruments. Proceeding from the
concentration of the attention on a personalized development of would-be specialists,
acmeological approach may satisfy the demand, as it is based on the complex of principals and
methods of scientific research which provide for studying and solving theoretical and practical
problems. A personal apply to oneself, necessity in professional self-realization, obtaining
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professional experience are urgent and characterize social needs.

Analysis of recent research and publications. A number of publications is devoted to
would-be foreign languages teachers training in Great Britain, Germany, France, Canada, Turkey,
Finland, Denmark and others (N. Avsheniuk, V.Bazurina, O.Chorna, L. Diachenko,
0. Khyzhniak, K. Kotun, 1. Kozachenko, M. Marusynets, O. Ohienko, N. Postryhach,
I. Samoiliukevych, O. Sulyma, 1. Zadorozhna and others).

Developing the issue of acmeological approach applying in educational process,
researchers in Pedagogy rely on the works of the psychologists who studied a person’s
achievements in an individual personalized and professional development (*acme”), — A. Maslow,
K. Rodgers and others. Specific issues of teachers vocational training using acmeological approach
were studied by N. Nychkalo, A. Rean, 1. Ziaziun and others.

In the study, a team of authors (N. Avsheniuk, L. Diachenko, K. Kotun, M. Marusynets,
0. Ohienko, N. Postryhach, O. Sulyma) describes national systems of would-be teachers training
in foreign countries and states the following key specific features of vocational training:

—extension of the component of pedagogical practice of would-be foreign languages
teachers training (through workshops and increasing hours for the training);

—development of the programs for internship;

—variating from university programs (of Bachelor’s, Master’s degree) till pedagogical
courses;

—involving the best graduates of institutions of higher education into professional activity,
tightening recruiting rules for employment in pedagogical specialties;

—formation of the system of continuous professional development starting from studying
at a higher educational establishment up to ending the professional career as a priority task;

—transferring professional development programs to the institutions of general secondary
education implies a systemic cooperation of the educational process participants.

The purpose of the article is to analyze specific features of would-be foreign languages
teachers training on the basis of acmeological approach in European countries.

Summary of the main research material. Since, studying foreign experience promotes
new possibilities for the development of continuous pedagogical education in Ukraine, we support
the idea to view the current urgent issues of vocational education in Great Britain. The latter is
very important for the study because the country has made a significant contribution to improving
mechanisms for methodological training at pedagogical institutions of higher education in Ukraine
by realizing the project “School Teacher of a New Generation” initiated by the British Council in
Ukraine and the Ministry of Education and Science of Ukraine in March, 2013.

Having inspected the studying material of 1. Samoiliukevych, we stress on the theoretical
component of the courses of vocational training of would-be foreign languages teachers in Great
Britain mostly to be similar to the content of the corresponding Ukrainian programs. It is sure to
include the courses in Pedagogy, lingual training, history, literature and culture of the country
under studying, linguistic theory (Comparative Linguistics, Social Linguistics, Psycho
Linguistics), foreign languages teaching methodologies. However, unlike the Ukrainian
institutions of higher education, British universities both teach higher education applicants to use
ICT in educational purposes and introduce a compulsory testing these skills as a component of the
finals.

In accordance with the scientist, some British institutions of higher education include the
aspects of intercultural and social cultural Pedagogy into vocational training of would-be foreign
languages teachers. Studying abroad is an inseparable part of vocational training of British higher
education applicants, usually within the projects “Foreign Language Assistant”.
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The described by I. Samoiliukevych practical studying component deserves attention as
well — pedagogical practice. It comprises a long-term training both in the schools of Great Britain
and abroad. Especially, undergraduate students should spend two thirds of the academic hours in
two different schools, in the classes of different level of education. While school pedagogical
practice, higher education applicants cooperate with teacher-mentors who are also involved into
planning the programs for would-be teachers training.

It is important to accentuate that the quality evaluating vocational training of foreign
languages teachers in Great Britain is held within the standards formulated by the agency of
pedagogical education. They imply a peculiar base for the current and final control.

Considering our study, supply the support of the continuous professional development of
foreign languages teachers on a state level in Great Britain is very crucial. Within this purpose,
there function specific institutions which productivity embraces the three directions:

1) teachers re-training and introducing new ideas and approaches, especially within the
use of ICT;

2) teacher’s assistance to win the challenges which have appeared in a specific
professional context;

3) implementing new strategies developed on the Ministry level.

We consider this systemic organization of continual support for teachers in different
aspects of their professional activity indicates the practical realization of acmeological approach.

Another evidence to apply the acmeology sense in foreign language teachers training
includes filling their professional portrait. Providing no detailed analysis of its components, here
we are to concentrate the attention on one of them — valuables. They include:

- considering the importance of learning and teaching foreign languages for social,
political, economic and cultural development of the country and a personality;

— mastering a critical approach to the education which comprises self-estimation,
mutual observation, practical and research activity and implementation of pedagogical studies
outcomes into the practice of foreign languages teaching;

— considering the necessity of constant professional and personalized self-
development, mastering new educating strategies;

— understanding the significance of the cooperation outside the school, mastering the
experience of multicultural communication;

— mastering the teaching methods in accordance with professional, social and
cultural, and personal needs of their pupils / students [9].

Proceeding from the above information, in the list of teachers’ self-estimation, their
considering the need for constant professional and personalized self-development, their mastering
new educating strategies are the values to determine a personal and professional development of
would-be teachers on the basis of acmeological approach.

Acmeological trend is also inherent in professional standards which regulate would-be
teachers training in Great Britain. Describing the standards content within the self-study
organization of the higher education applicants who master foreign languages teaching profession
at British universities, V. Perevozniuk outlines their chapter which include the information on
teacher’s professional development; here a specific importance is for formatting the following
skills and abilities:

—analysis and improvement of their own pedagogical activity, independent determination
of the purposes and trends of the further development and self-improvement;

—critical, creative and constructive attitude to innovations and the readiness to implement
the most useful of them in their own practice with children.
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The scientist stresses, in order to form a self-educational competence of would-be English
teachers in Great Britain, there may appear an individual educational trajectory that should
promote considering to run a self-study activity, determine personalized and professional needs,
improve relationships with the environment, provide for reflexing their own education [8].

In this aspect we may indicate I. Kozachenko who studies the development forms and
methods of self-study competence of would-be English teachers. She outlines the British
universities where one may identify an increase part of self-study work of higher education
applicants [4]. Thus, to conclude, we state that it is the time to study at a university where would-
be British teachers master skills, abilities, and especially their own experience to program and run
the self-development. The abilities thus acquired may be used during their further professional
activity.

Based on the comparative analysis of would-be foreign languages teachers training in Great
Britain and Ukraine, 1. Kozachenko offers to implement the positive experience of British
institutions of higher education within the following changes: increasing attention to recruiting
applicants for pedagogical specialties within the aptitude test, introductory practice for would-be
educators during the first weeks at a university; increasing academic hours for self-study of higher
education applicants; extension of their choice possibility between academic courses according to
the applicants interests, extension of the practice period by reducing academic hours for theoretical
training and the specific courses integration; introducing educational probation for higher
education applicants in the countries of the language studied; professional development with
innovational direction for trainee teachers; organizing a flexible course system of post-graduate
study, for would-be teachers it may become an effective stimuli to increase their professional level.

Proceeding from the above mention list of the proposed changes in would-be foreign
languages teachers training, this process requires some improvements in the aspect of its
orientation into the standards and recommendations being realized in the European educational
community. Therefore, we support her conclusion to be the most important - it is the
Europeanisation of language education and getting the status of a priority field for vocational
education of a would-be foreign languages teacher that work as main trends to improve Ukrainian
educational system [5].

0. Chorna describes the following achievements of pedagogical education of Great Britain
in the sphere of teachers-philologists training as useful for Ukraine:

—pedagogical practice, its role, a close bond of an institution of higher education and a
school: school influences the content of professional and pedagogical training, school teachers and
college / university tutors participate in developing curricula and teachers training programs;

—probation abroad, especially in the country of the studied language;

—teaching a practical course by native speakers at an institution of higher education;

—practical orientation of the training, the theory and practice bond;

—to compare with the Ukrainian reality, the fact that at most institution the curricula are
built according to a module principal sounds as a similar; it provides for more flexibility and
variability [13].

Studying the content, forms and teaching methods of pedagogical personnel for scientific
and research work in Great Britain, I. Kozubovska, I. Popovych and N. Rokosovych accentuate
their attention on reflexing during lessons and reflexive practice that includes self-analysis of the
performed practical events in order to fix their results, analysis and increasing their further
effectiveness. An interesting fact performs that the practice accompanies the whole training
process of a would-be teacher, promotes the development of the critical thinking skills and
involves higher education applicants into career-oriented activity [6].
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Covering the specific features of methodological training of would-be English teachers in
Great Britain, 1. Zadorozhna states the following aspects of this process possibly to be useful while
training would-be German teachers at native institutions of higher education:

—using module technologies;

—considering the interests of higher education applicants while choosing academic courses;

—flexible combination of theoretical and practical components;

—priority for modern theories and approaches;

—practical orientation;

—stress on higher education applicants’ self-study work and the development of critical
thinking;

—personalized learning.

She determines the next aspects as specific features of the teachers training of English as a
foreign language:

—involving non-state institutions of education run by the specific organizations;

—training of British and foreign higher education applicants;

—existing different training levels;

—practical character;

—combination of linguistic and methodological training;

—analysis of some theoretical issues within the practical work with students;

—use of communicative approach;

—wide use of problem learning;

—reflexive direction;

—differentiational approach considering the specific features of further activity in different
pedagogical systems [3].

Proceeding from the described specific features, we prove the principals of acmeological
approach not to be declared but realized, e.g., in active higher education applicants involving into
self-estimation, reflexivity, problem learning, etc.

Acmeological aspiration of would-be foreign languages teachers, including teachers of the
English and German languages, may be greatly motivated while pedagogical practice. Many
scientists who studied foreign languages teachers training in different countries prove this fact.
Thus, Y. Spitsyn and V. Chernysh outline specific features of practical training of would-be
foreign languages teachers in Western European countries. We draw your attention on the stated
by the scientists, key role of a mentor while pedagogical practice. He is a teacher of the pedagogical
personnel of the school which holds the pedagogical practice. Mentor’s tasks include
methodological help for a practicing student while getting ready and conducting lessons, planning
them, supporting while problems solving when a higher education applicant is providing his
professional skills. Simultaneously, a mentor evaluates the effective level of a trainee’s work as a
teacher.

Mentor is responsible for:

—consulting a trainee teacher on guiding the subject of his specialty;

—supporting a higher education applicant to clear the mechanism of considering and
teaching children and organize his lessons accordingly;

—advising a higher education applicant in class management, schedule organization, pupils
knowledge assessment and setting his own example as well;

—being a member of the school teaching staff and demonstrating a responsibility in the
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aspects of pedagogical training which exist at school;

—observing a trainee teacher’s professional development, his progress in the subject
considering, teaching competences, knowledge mastering and applying, pupils’ activity assessing
and reporting [11].

Proceeding from the mentor’s duties mentioned above, we may conclude it is observation
of a trainee teacher’s development that may become a motivating factor for the would-be teacher,
because simultaneously he gets both qualified advices on the professional activity sense and the
support within his achievements and progress evaluation in his specialty.

Different aspects of would-be German teachers training were key in the studies of both
native and foreign scientists. To begin with, the issues of the approaches in vocational training
of these specialists were the main. A. Stepanenko stressed on the importance to realize
personally oriented learning using the appropriate pedagogical technologies oriented on a
person’s creative development. According to the scientist, the realization of personally
oriented education is possible “... if the pedagogical factors are created; they include a
developmental environment as a basis. It is characterized by a new educational sense — educational
task is of great importance, and organizational forms, methods, teaching instruments are of subject-
subjective nature of pedagogical cooperation” [12].

V. Hamaniuk pays attention to the urgent changes in would-be foreign languages teachers
training within the tendency of multilingual education. As for the scientist, there are views on the
fact that social and political transformations influence a lingual sphere that leads to its constant
transformation. It explains the necessity to revise and analyze the tendencies of vocational training
of foreign languages teachers within an active phase of multilingual education development. Most
researchers are unanimous in the view to determine the linguistic, methodological, social and
cultural, discursive, social and compensative in the structure of professional competences of a
foreign language teacher. We share the idea that under the conditions of multilingual education it
is “... ateacher’s multilingual and intercultural competence that includes both the knowledge of
several foreign languages, introducing diverse cultures, tolerant attitude to them, and formed
European identity ...” are of specific significance [2].

Many scientists have recently accentuated on the practice to implement the Internet
resources while training would-be German teachers. It is especially H. Palytsia who explores
resource and functional opportunities of the platform derdieDaF in forming professional
competence of would-be German teachers. She states the conditions to use this site in the practice
of their professional training that include “... compliance with the applicable standards on the
professional competence of the German language teacher, adaptation to the pedagogical education
content on this specialty, creative combination of the resources and materials within the specific
themes of academic courses and subjects, considering the specific features to use them accounting
on the diverse forms of educational process organization” [7].

O. Yasko interprets the Internet networks to be reasonably used in order to form
communicative culture of would-be foreign languages teachers. Internet resources have become
relevant in the present informatization society and an important instrument of vocational training
of would-be teachers [14].

We share the idea of I. Sokolova that a vocational training of a would-be teacher-philologist
is a social and pedagogical system which is oriented on the formation of a would-be teacher’s
value views in order for him to perform his professional activity. Supporting the thesis on a
systemic competence of the training and its legal continuity in the combination of the general,
specific, individual and specifically subject matter, the scientist specifies these aspects. In general,
she describes this training as a component of the continuous education that is reasoned by the
specific historical conditions of the society development, considers the present tendencies, native
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and foreign experience of a step-by-step would-be teachers training at a higher pedagogical
institution. When she mentions the specific — the specific features of the professional training of a
would-be teacher-philologist are explained. They are caused by the educational sector
“Humanities”, the training areas of a would-be specialist (“Pedagogical education”, “Philology”),
Bachelor’s and Master’s educational degrees. The individual aspect is described as the
organization of effective stimuli for professional and personalized development of a would-be
teacher-philologist, on a philological faculty. It is realized by implementing the modern
pedagogical technologies, pedagogical monitoring the quality of the realization of educational and
professional programs on the specialty “Philology” on every stage of a specialist’s vocational
training at a higher education institution. On the level of specifically subject matter — considering
the specific features of the further work of the teacher-philologist of the subject “Foreign
language” in the content, forms, methods and pedagogical technologies [10].

Conclusions. Thus, the described works on the foreign experience of would-be foreign
languages teachers training have proved the similarity of educational components in the training
programs of would-be teachers of the field at Ukrainian and British institutions of higher
education. It justifies the courses on pedagogy, psychology, practical course of a foreign language,
literature and culture of the country which language is being studied, teaching methodology of
foreign languages, etc. At the same time, we state more focus of foreign programs for would-be
foreign languages teachers training on the acmeological principals. It is reflected in longer practice
hours and its mentor accompany, extent involving higher education applicants into self-estimation,
stressing the self-study component in the whole academic hours. The prospects of further research
imply studying the issues on the development of facilitating skills of would-be teachers, formation
their empathy, the experience to implement innovative educational technologies.
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